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Abstract— Evaluation is part of the management system, namely planning, organization, implementation, monitoring
and evaluation. The curriculum is also designed from the planning, organization, implementation and finally monitoring
and evaluation stages. Evaluation of the Christian Religious College Study Program curriculum is a set of plans and
arrangements regarding the content as well as study materials and lessons as well as ways of delivering and assessing
them which are used as guidelines for organizing teaching and learning activities at Christian Religious Colleges
(PTKK). The research method used by the author is a descriptive method whose purpose is to describe or make a
description of what is being investigated and with an insight approach. The results of the evaluation of the Christian
Religious College Study Program curriculum focus on the application or implementation of the curriculum, namely:
determining the profile of graduates, graduate learning outcomes, study materials, forming courses, grouping courses,
determining course structures, semester learning plans.
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and measuring, which are related to quantitative
(amount) and qualitative (quality).71 Therefore,
evaluation is an activity of collecting data and

|. INTRODUCTION
The term evaluation means "measurement" and

"assessment”. In English, the term measurement
means "measurament” while the term assessment
means “evaluation” (Kog, 2024; Marks et al., 2024;
Mays, 2024). In the context of conducting an
evaluation, there are two things, namely assessing

information related to an activity that has been
carried out (Lindgren et al., 2024; Oduor & Kipsang,
2024; Supriyadi et al., 2024). Evaluation is an
activity that compares the results of implementation
with predetermined criteria and standards to see its
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success. From this evaluation, information and data
will be obtained regarding the extent to which a
particular activity has been achieved or not, so that it
will be known if there is a difference between the
standards that have been set and the results that can
be achieved.

Evaluation is part of the management system,
namely planning, organization, implementation,
monitoring and evaluation (Brown, 2024; Lee-Tauler
et al., 2024; Waston et al., 2024). The curriculum is
also designed from the planning stage, organization
then implementation and finally monitoring and
evaluation.72 Curriculum evaluation is carried out on
the process and results of the implementation of
previous teaching and learning activities, taking into
account the peculiarities and capabilities of the study
program which are linked to a study of future
needs.73 Learning evaluation can be interpreted as
minimum criteria regarding the assessment of
student learning processes and outcomes in order to
fulfill graduate learning outcomes.74 Without
evaluation, it will not know how the condition of the
curriculum starts from design, implementation and
results (“A Regulatory Framework for England,”
2024). Evaluation is an activity that compares the
results The evaluation will then provide information
on the extent to which a particular activity has been
achieved, so that it is known if there is a difference
between the predetermined standards and the
achievable results (Tian & Rautiainen, 2024). From
the evaluation, information will then be available
about the extent to which a particular activity has
been achieved so that it is known if there is a
difference between the standards that have been set
and the results that can be achieved. Curriculum
evaluation is carried out on the process and results of
organizing previous teaching and learning activities,
taking into account the peculiarities and capabilities
of the study program which are linked to the study of
future needs (Clendinning, 2024; Lachowski et al.,
2024; Masdul et al., 2024). Learning evaluation can
be interpreted as the minimum criteria for assessing
the process and results of student learning in order to
fulfill the learning outcomes of graduates. Without

evaluation, it will not know how the condition of the
curriculum is in its design, implementation and
results. Curriculum evaluation in teaching and
learning activities in higher education is a set of
plans and arrangements regarding the content as well
as study materials and lessons as well as how to
deliver and assess them which are used as guidelines
for organizing teaching and learning activities in
higher education. Curriculum evaluation is
monitoring and reviewing the curriculum that has
been implemented by the study program.
Curriculum evaluation should be carried out after the
implementation of the curriculum is implemented in
the college or study program (“An Analysis of
Indonesian Islamic Higher Education Institutions in
the Era of Globalization,” 2024; Asakitikpi, 2024;
Ekinci & Polat, 2024). Curriculum evaluation in
teaching and learning activities includes the entire
curriculum or each curriculum component such as
objectives, content, or learning methods in the
curriculum.

Curriculum evaluation aims to collect, analyze
and present data for decision-making materials
regarding whether the curriculum will be revised or
replaced (Greenblatt & Koss, 2024; Gutierrez-Rivera
et al., 2024; Jan et al., 2024). Curriculum evaluation
of teaching and learning activities in the context of
Theological Colleges and Christian Religious
Colleges means evaluating the process of curriculum
preparation and implementation.

Curriculum evaluation in the context of
Christian Religious Universities is a set of plans and
arrangements regarding the content as well as study
materials and lessons as well as ways of delivery and

assessment used as guidelines for organizing
teaching and learning activities at Christian
Religious  Universities  (PTKK).  Curriculum
evaluation is monitoring and reviewing the

curriculum implemented by study programs in the
context of Christian Religious Universities
(PTKK).75 Curriculum evaluation should be carried
out after the implementation or implementation of
the curriculum is carried out (Alshehri, 2024;
Barnhizer & Barnhizer, 2024; Tamayo-Cabeza et al.,



2024). Curriculum evaluation in teaching and
learning activities includes: determination of
graduate profiles, graduate learning outcomes, study
materials, course formation, course groupings,
determination of course structures, semester learning
plans.

Il. RESEARCH METHODS

The research method used by the author is a
descriptive method whose purpose is to describe or
make a description of what is being investigated and
with an insight approach. The approach can help
believers be more aware and consistent in their
worldview (Elbakyan & Kravchuk, 2024; Matemba
& Kautsire, 2024; Shahid et al., 2024). Descriptive
research looks at problems in society, as well as the
procedures that apply. The data used comes from

studies. The profile of study program graduates is
made by the same group of study programs. Thus, all
the same study programs have a reference that can be
accepted nationally. In the implementation of
determining or compiling a graduate profile, there
should be stakeholder involvement, so that it
contributes to  obtaining  convergence and
connectivity between educational institutions and
stakeholders.

In relation to the evaluation of the teaching and
learning curriculum, it means the extent to which the
preparation and implementation of the graduate
profile has been implemented (Korotkyi, 2024;
Labas et al., 2024; Paque et al., 2024). To determine
the implementation of the preparation and
implementation of the graduate profile, there are
several questions, as follows:

various main references related to the title of the Table 1. Evaluation questions on the
article Curriculum Evaluation of Christian College establishment of the graduate profile.
Study Programs. N | Questi The answer is
0 |on Yes No
I11. RESULT DISCUSION 1 | Is the determination of the profile of

The things that are evaluated in the
implementation of the Christian Religious College

graduates at Christian Religious
Universities based on the vision and
mission of the study program?

(PTKK) study program curriculum are as follows;
Graduate Profile
According to the Ahmad Dalan University

2

Is the determination of the profile of
graduates at Christian Religious
Universities based on market needs?

Curriculum Preparation Guidelines book, said: [The
graduate profile is the role that graduates |can
perform in the field of expertise or certain fields of
work after completing their studies (Conde-Véleg et

Does the determination of the
profile of graduates in Christian
Religious  Universities  involve
lecturers?

al., 2024; Pizarro-Mena et al., 2024; Sink et |al.4
2024). The profile of graduates can be determined
based on the results of a study of the labor market
needs required by the government and the business

Does the determination of the
profile of graduates in Christian
Religious  Universities  involve
leadership elements?

world and industry, as well as the need to develop5
science and technology. The profile of graduates
should be the result of an agreement of the study
program association.

Graduate profiles are characteristics or roles

Does the determination of the
profile of graduates in Christian

Religious  Universities  involve
stakeholders/representatives of
foundations that organize

education?

that can be performed by graduates in certain figlds
of expertise or fields of work after completing their

Does the determination of the
profile of graduates involve alumni




and students?

Presidential Regulation Number 8 of 2012
concerning the implementation of the Indonesian

National Qualifications Framework.
The determination of Graduate Learning
Outcomes is an integral part of the curriculum

elopment of a Christian Religious College or
study program. According to the Guidelines for the
Preparation of Graduate Learning Outcomes for
Study Programs in the National Qualifications

Eramework for education, explains (Alanazi &
Alghamdi, 2024; Mercer, 2024; Siddique, 2024):
ELOs are defined as abilities obtained through

internalization of knowledge, attitudes, skills,
competencies, and accumulated work experience.
ELOs are a gauge (measuring tool) of what a person
in completing the learning process, whether

structured or not. The formulation of ELOs is

nged in 4 elements, namely attitudes and values,
work ability, mastery of knowledge, and authority

7 | Does the determination of the
profile of graduates in Christian
Religious  Universities  involve
graduate users? .
8 | Does the determination of the profile e
of graduates in Christian Religious
Universities involve representatives of
scientific associations/representatives
of study programs?
9 | association
representatives/representatives of]
similar study programs?
10 | Does the determination of the profile
of graduates at Christian Religious
Universities  involve  curriculum
experts? et
11 | Christian  Universities  involve o
curriculum experts?
12 | Does the determination of the profile art
of graduates refer to the
13 | National Higher Education and

Standards in the field of Attitude.

responsibility.
Graduate Learning Outcomes can be seen as

Graduate Learning Outcomes

Graduate Learning Outcomes (LLOs) are
abilities obtained through the internalization of
knowledge, attitudes, skills, competencies, and
accumulated work experience based on Presidential
Regulation Number 8 of 2012 concerning the
Indonesian National Qualifications Framework.79
Therefore, study programs are obliged to have a
formulation of graduate learning outcomes that can
be accounted for both content, completeness of
description in accordance with the provisions in the

National Higher  Education Standards and
equivalence of qualification levels with the
Indonesian  National Qualifications Framework
(KKNI).

Based on the National Higher Education
Standards of the Indonesian National Qualifications
Framework (KKNI), the determination of graduate
learning outcomes in the field of general attitudes
and skills refers to the Regulation of the Minister of
Education and Culture Number 03 concerning
National Higher Education Standards, while the field
of specialized knowledge and skills refers to

the result of the overall learning process that has
been taken by students during their studies in a
particular study program. Graduate learning
outcomes include: Attitudes and values, abilities,
knowledge, and responsibilities or rights. All of these
elements become a unity which are interrelated and
also form a cause and effect relationship (Eliyahu-
Levi & Semo, 2024; Jackson et al., 2024; Khan,
2024; Mulugeta et al., 2024). The implementation of
Graduate Learning Outcomes in teaching and
learning activities can be measured by several
narrative questions below:

Table. 2. Questions on the Implementation of
Graduate Learning Outcomes in teaching and
learning activities.

No | Question

The answer is

Yes

1 | In determining graduate learning
outcomes, do you

2 | consider the vision and mission of
the institution?

3 | In determining the learning
outcomes of graduates, do you

consider the vision and mission of

No



the study program?

based on the selected study material can be general
skills, special skills, and knowledge with the study

4 | consider the vision and mission of
the study program?

material, to ensure the connection.
According to the Competency-Based

5 | Does establishing graduate
learning outcomes involve similar
study programs or scientific
associations?

Curriculum Compilation Team, describes the study
material, as follows: Study material is a building of
science, technology or art, a studied object, which

6 | Does setting the learning
outcomes of graduates consider
tracking studies and input from
graduate users?

sttoys the characteristics of a particular branch of
science, or in other words shows the field of study or
scientific core of a study program. Study materials
can|also be knowledge / fields of study to be

7 | In determining the learning
outcomes of graduates, do they
consider the uniqueness of the
study program?

developed, science that is very potential or needed by
the community in the future (Dedeoglu & Sahankaya
Adar, 2024; Khasilova, 2024; Yusoff, 2024). The
choice of study material is strongly influenced by the

8 | In determining the learning
outcomes of graduates in the field
of attitude, do they refer to the
National Higher Education
Standards?

scientific vision of the study program concerned,
which can usually be taken from the study program
development program (for example taken from the
study program research tree).

9 | Does determining the learning
outcomes of graduates in the field
of general skills refer to the
National Higher Education
Standards?

Study materials are groupings of branches of
science in certain fields of science. Study materials
become a reference for study programs in preparing
semester learning plans. Grouping branches of

Study Materials

Study materials are components or materials
that must be studied or taught to achieve planned
learning outcomes. According to the writing team of
the UIN Alauddin Makassar curriculum development
guidebook, said: Mapping of study materials is
mapping of learning outcomes with courses. This
study material can be in the form of one or more
branches of science and their branches of science, or
a group of knowledge that has been integrated into a
new knowledge that has been agreed upon by a
forum of similar study programs as a characteristic of
the study program's field of science. From these
minimum study materials, study programs can
elaborate on them. Study materials and learning
materials can be updated or developed according to
the development of science and technology and the
direction of the development of the study program
itself. The process of determining study materials
needs to involve scientific field groups / laboratories
in the study program. The formation of a course

science or clumps of science which are then
classified into groups of learning outcomes, namely:
attitudes, knowledge, general skills and special skills.

With the existence of the field group, it is then
connected to the semester graduate learning
outcomes and the amount of semester credit units.
Study material is a grouping of branches of science
in certain fields of science at Christian Religious
Universities or study programs. The provision of
study materials is a reference for study programs in
preparing semester learning plans. The determination
of study materials in the preparation and
implementation can be done with several narrative
questions, below:

Table. 3. Evaluation questions on the
implementation of study materials
N Question The answer is
0 Yes No

1 | Is the determination of study
materials based on the graduate
profile?




2 | Is the determination of study
materials based on graduate
learning outcomes?

study materials are studied in one course, and with
the| right learning strategy or approach.
By analyzing the relationship between the

3 | Is the determination of study
materials based on course
groupings?

formulation of graduate competencies and study
materials, courses can be formed along with an

4 Is it in determining study
materials based on the field
of attitude?

estimate of the amount of load or time allocation

(credits). Then the drafting team of the Competency-
Based Curriculum  Development  Guidebook,

5 | Is it in determining study
materials based on the
field of knowledge?

elaporated: The formation of courses as above,
assembling several study materials into a course can
be [through several considerations, namely: (a) there

6 | Isitin determining study
materials based on the field of

is 4 close relationship between study materials which,
if studied in an integrated manner, are expected to

7 General skills?

have better results; (b) there are considerations of

Course Formation

Subjects are containers of study materials, in
other words, courses are a consequence of the
existence of study materials that must be studied by
students and must be delivered by a lecturer.
Subjects become an important element that becomes
the smallest unit of learning transactions (credit units,
or modules) of students served by educational
institutions to measure their achievement. A course
is a unit of study taught (and learned by students) at
the tertiary level (source: KBBI) which is compiled
based on the ELOs imposed on it, contains learning
materials, forms and methods of learning, and
assessment, and has a minimum weight of one
semester credit unit (credits).

The formation of courses is related to the depth,
breadth of study materials, and the level of mastery,
which must at least include knowledge or knowledge
that must be mastered from the description of the
learning outcomes of the study program in
accordance with the level of the Indonesian National
Curriculum Framework and has been agreed upon by
a forum of similar study programs. According to the
team that compiled the Competency-Based
Curriculum Development Guidebook, said: The link
map of study materials and competencies is
simultaneously used to analyze the formation of a
course. This can be done by analyzing the closeness
of the study materials and the possibility of the
effectiveness of achieving competencies if several

scientific context, meaning that students will master
a scientific meaning in a certain context; (c) there is
an appropriate learning method that makes achieving
competencies more effective and efficient and has a
positive impact on students when a study material is
studied comprehensively and integrated. This the
formation of courses has high flexibility, so that one
study program is very likely to have a very different
number and type of courses, because in this case the
course is just a series of study materials that are
chosen by a study program.

The formation of a course can be taken by
analyzing the relationship with the study material
and the effectiveness of the graduate learning
outcomes and the study material will be studied in
one course with the right learning strategy or
approach. Course formation has flexibility so that
one study program is very likely to have a very
different number and type of courses, because in this
case the course is just a package of a series of study
materials chosen by a study program.

In evaluating the formation of courses there are
several narrative questions, as follows: Table. 5.
Evaluation questions on course formation

No | Question

The answer is

Yes

No

1 | Does formation of
courses consider the
relationship between
graduate learning outcomes

and study materials?

the




2 | Is there a relationship between
graduate learning outcomes and

attitude?

course formation? 4

Is the grouping of courses based

3 course formation?

on the Field of Knowledge?

Is it in the grouping of courses

4 Does the formation of

based on the General Skills Area?

the course consider the 6
scientific context?

Is the grouping of courses
based on the Field of

5 | scientific context?

Special Skills?

Determination of Course Structure

6 Does the formation of courses
consider the depth and breadth of
the material?

Determination of the course structure in a
semester can be done in two ways, namely serially or

7 Does the formation of courses
consider the amount and credit
load?

parallel. The choice of serial method is based on
consigeration of the scientific or expertise structure
or logic adopted, namely the view that a certain

Course Grouping

Course grouping refers to elements of main
competencies, supporting competencies, and other
competencies. Grouping courses is used to facilitate
academic governance. Grouping courses is done by
naming groups of study materials that are equivalent,
similar, or follow certain rules in accordance with the
study program agreement. Course names adjust to
the naming that is common in similar study programs
both in Indonesia and in other countries to ensure
compatibility. Grouping courses into study material
groups with reference to graduate learning outcomes.
The grouping of these courses is solely to facilitate
academic governance, and the attributes of the course
groups. Grouping courses is based on study materials
or branches that have the same characteristics to

support graduate learning outcomes (learning
outcomes).
There are several questions about the

evaluation of course grouping, as follows: Table. 6.
Course grouping evaluation questions

No | Question The answer is
Yes| No
1 |Is the grouping of courses
based on scientific study
materials?
2 | Is the grouping of courses
based on graduate learning
outcomes?
3 | Is the grouping of courses

based on the field of

mastery of knowledge is needed to initiate further
knowledge (prerequisite), while the parallel system is
based on consideration of the learning process.

In the parallel system, the approach used is
integrated learning, both scientific and learning
processes, will get better learning results. According
to the academic regulations of Universitas
Pendidikan Indonesia, it explains that the curriculum
structure is as follows: The Curriculum Structure of
Undergraduate and Diploma programs is arranged as
follows: a. General Course (MKU) is a group of
courses aimed at developing aspects of student
personality as individuals and citizens of society,

b. Expertise Course (MKK) is a group of
courses aimed at developing students' abilities in
mastering expertise in the field of study / related
fields of science, c. MKK can consist of Faculty
MKK and Study Program MKK, d. MKK is a
compulsory part of the study program. MKK Study
Program is mandatory and some are optional, e.
Expansion and Deepening Courses (MKPP) are
elective courses taken from the study program itself
which are intended to broaden or deepen mastery of
the material.

Additional Capability Courses (MKKT) are
elective courses provided by study programs that can
be taken by students from outside the study program
to increase their abilities in other fields, g. Free
Elective Courses (MKKT) are elective courses
provided by study programs. Free Elective Courses



are courses taken from other study programs and
students are free to determine their elective courses.
Meanwhile, in the Academic Guidebook of the
Canaan Nusantara Ungaran Theological College,
shares the structure of the course group into six parts,
namely: "(a) general compulsory courses, (b)
institutional courses, (c) study program courses, (d)
study program specific courses, () work courses,
and (e) elective courses. Course structure is the
grouping or division of courses into competency
groups as stated above.

By determining the structure of this course, it
is easier to distribute or distribute courses in each
semester. For monitoring and evaluation of the
curriculum in teaching and learning activities, there

Semester Learning Plan

The Semester Learning Plan (RPS) of a course
iIs a learning process plan that is prepared for
learning activities for one semester in order to fulfill
the learning outcomes imposed on the course.
According to the Regulation of the Minister of
Education and Culture Number 03 of 2020
concerning SNPT, in article 12 paragraph 3 says the
Semester Learning Plan (RPS) in detail, as follows:
(1) Semester Learning Plan (RPS) or other terms
contain at least: a. name of the Study Program, name
and code of the course, semester, Semester Credit
Unit, name of the lecturer; b. graduate learning
outcomes imposed on the course; c. planned final
abilities at each stage of learning to meet graduate
learning outcomes; d. study materials related to the
abilities to be achieved; e. learning methods; f. time

are several questions, as follows:  Table. 7.
Evaluation of determining the course structure
No | Question The answer is

provided to achieve the abilities at each stage of

Yes | No

learning; g. student learning experience embodied in

1 | Does the determination of the
curriculum structure take into
account the scientific field or
study material?

the description of tasks that must be done by students
during one semester; h. criteria, indicators, and
assessment weight; and i. list of references used.

2 | Does the determination of
the curriculum structure
consider general subject
groups?

According to the Higher Education Curriculum
Preparation Team in the Industrial Era 4.0, namely:
The semester learning plan (RPS) of a course is a
learning process plan that is prepared for learning

3 | Does the determination of the
curriculum structure consider
institutional subject groups?

activities for one semester to meet the graduate
learning outcomes charged to the course. Semester

4 | Does the determination of
the curriculum structure
consider the study program
subject groups?

learning plans or other terms, are determined and
developed by lecturers independently or together in a
group of expertise in a field of science and / or
technology in the study program. Semester Learning

5 | Does the determination of the
curriculum structure consider
the specific subject groups of the
study program?

Plan (RPS), as a set of teaching and learning activity
plans that have been designed and implemented, the
Semester Learning Plan (RPS) consists of:
assessment instruments, assignment plans, teaching

6 | Does the determination of
the curriculum structure
consider the group of work
courses?

materials, and others that can be carried out in the
learning process efficiently and effectively. The
implementation of the evaluation of the Semester

7 | Does the determination of
the curriculum structure
consider the group of
elective courses?

Learning Plan (RPS), as follows: Table. 8.
Evaluation of the Implementation of the Semester
Learning Plan (RPS).

No | Question The answer

is

Yes

No




Does the preparation and
implementation of the Semester
Learning Plan (RPS) include the
course identity?

15 | Does the preparation and
implementation of the Semester
Learning Plan (RPS) include
Graduate Learning Outcomes

Does the preparation and
implementation of the

that cover the field of general
skills?

Semester Learning Plan (RPS)
includes the college logo,

16 | Does the preparation and
implementation of the Semester

Does the preparation and
implementation of the

Learning Plan (RPS) include

Semester Learning Plan (RPS)
include the name of the study
program?

Graduate Learning Outcomes
that cover the field of specific
skills?

1Y
<

Does the preparation and
implementation of the
Semester Learning Plan (RPS)
include the

Does the preparation and
implementation of the Semester
Learning Plan (RPS) outline the
course description?

=
ao-
<

Semester Learning Plan (RPS)
include the course code?

In preparing and implementing
the Semester Learning Plan
(RPS), does it outline the course

Does the semester learning plan
(RPS) include semester credit
units?

description?

19 | Semester Learning Plan (RPS)
outline the sequence of courses?

Does the preparation and
implementation of the Semester
Learning Plan (RPS) include the
lecturer?

2 Does the semester learning plan
(RPS) outline the course
sequence?

21 | Semester Learning Plan (RPS)

10

Does the preparation and
implementation of the Semester
Learning Plan (SSP) include the
coordinator of the Semester
Learning Plan developer?

outline the prerequisite courses?

22 | Does the preparation and
implementation of the Semester
Learning Plan (SSP) include the
learning sub-achievements of

11

Does the preparation and
implementation of the Semester
Learning Plan (SSP) include the
Head of the study program?

the

23 | (Sub-CMPK)?

24 | Does the preparation and

12

Does the preparation and
implementation of the Semester
Learning Plan (SSP) include
Graduate Learning Outcomes
that include the Attitude Field?

implementation of the

2% | Semester Learning Plan (RPS)
include the sequence of face-to-
face meetings?

13

In preparing and implementing
the Semester Learning Plan
(RPS), do you include the

V. CONCLUSIONS
Evaluation of the Christian Religious College
Study Program Curriculum (PTKK) is: assessing,

14

Semester Learning Plan (RPS)
include  Graduate Learning
Outcomes that cover the field off

knowledge?

measuring and comparing the preparation
mechanism, curriculum implementation of the
Christian Religious College Study Program (PTKK).
Thel things that are evaluated in the context of the

Christian  Religious College Study Program



curriculum (PTKK) are as follows: determination of
graduate profiles, implementation of graduate
learning outcomes, determination of study materials,
formation of courses, grouping of courses,
determination of course structures, implementation
of semester learning plans, whether they are in
accordance with whether they are in accordance with
the established mechanisms and criteria. Through
curriculum evaluation in teaching and learning
activities for the Christian Religious College Study
Program (PTKK), it becomes input or improves
output for further curriculum development.

V. REFERENCES

A regulatory framework for England. (2024). In How to Think
about Relig. Sch.: Princ. And Policies (pp. 159-181).
Oxford University Press; Scopus.
https://doi.org/10.1093/9780198924036.003.0007

Alanazi, F. H., & Alghamdi, A. K. H. (2024). Between biology
and religion: Dialogue in the Saudi primary science
classroom. Journal of Biological Education, 58(5),
1213-1231. Scopus.
https://doi.org/10.1080/00219266.2023.2192724

Alshehri, A. H. (2024). Arabic Vowels: Misconceptions
Clarified. Eurasian Journal of Educational Research,
2024(109), 14-31. Scopus.
https://doi.org/10.14689/ejer.2024.109.002

An Analysis of Indonesian Islamic Higher Education
Institutions in the Era of Globalization. (2024).
International Journal of Learning, Teaching and
Educational Research, 23(9), 78-102. Scopus.
https://doi.org/10.26803/ijlter.23.9.5

Asakitikpi, A. O. (2024). An Evaluation of Character Moulding
Through Themes in Church Designed Education in
Nigeria: A Case Study of WOFBI (Nigeria)
Leadership Courses. In New Approaches Sci. Study
Relig. (Vol. 15, pp. 323-334). Springer Science and
Business Media B.V,; Scopus.
https://doi.org/10.1007/978-3-031-67360-3 28

Barnhizer, D., & Barnhizer, D. (2024). Artificial intelligence
and state monopolies in education. In Hum. Right to
Educ. In the Age of Innov. And Smart Technol. (pp.
67-96). Peter Lang AG; Scopus.
https://www.scopus.com/inward/record.uri?eid=2-
s2.0-
85198044457 &partner D=40&md5=cf047a33ec19571
92168f850d1e34eal

Brown, A. (2024). A reflection on a womanist theologian’s
endeavour to dismantle whiteness, through creating the
religious education module ‘Black Religion and
Protest.” Journal of Philosophy of Education, 58(2-3),
378-396. Scopus.
https://doi.org/10.1093/jopedu/ghae041

Clendinning, E. A. (2024). Adapting to Desa, Kala, Patra (Place
Time, Situation): Balinese Dance in American
Universities. Journal of Dance Education, 24(3), 180—

10

190. Scopus.
https://doi.org/10.1080/15290824.2022.2070915
Conde-Vélez, S., Sala Millan, F., Delgado-Garcia, M., &
Marquez Diaz, J. R. (2024). Attitude towards
Homosexuality (EAH-10) in University Students.
Revista Internacional de Educacion para la Justicia
Social, 13(2), 77-94. Scopus.
https://doi.org/10.15366/riejs2024.13.02.005

Dedeoglu, S., & Sahankaya Adar, A. (2024). Caring Piously:
New Institutionalisation of Childcare Services in
Turkey. Social Policy and Society, 23(3), 769-783.
Scopus. https://doi.org/10.1017/S1474746422000574

Ekinci, A., & Polat, M. (2024). An 18th Century Philanthropist
Accused of Infidelity: Ragga Notable Firuz Pasha.
Osmanli Medeniyeti Arastirmalari Dergisi, 2024(21),
230-251. Scopus.
https://doi.org/10.21021/0smed.1429693

Elbakyan, E. S., & Kravchuk, V. V. (2024). ATTITUDE OF
STUDENTS TO EXTREMISM AND ITS
PREVENTION IN HIGHER EDUCATION. Nations
and Religions of Eurasia, 29(2), 174-193. Scopus.
https://doi.org/10.14258/nreur(2024)2-11

Eliyahu-Levi, D., & Semo, G. (2024). Bible teachers cultivate
social awareness of otherness. Journal of Beliefs and
Values, 45(4), 620-635. Scopus.
https://doi.org/10.1080/13617672.2023.2207151

Greenblatt, D., & Koss, M. D. (2024). Antisemitism as an
integral part of anti-bias educational policies and
practices. Journal for Multicultural Education, 18(4),
385-395. Scopus. https://doi.org/10.1108/JME-08-
2023-0072

Gutierrez-Rivera, E., Escobar-Sierra, M., Polanco, J.-A., &
Miralles, F. (2024). An organizational sustainability
framework for Latin American Catholic schools in the
La Salle network. A cross-national study using
structural equations modeling. International Journal of
Educational Management, 38(5), 1480-1502. Scopus.
https://doi.org/10.1108/IJEM-09-2023-0459

Jackson, D., Yule, K., Biera, A., Hawley, C., Lacson, J., Webb,

E., McGraw, K., & Cooper, K. M. (2024).
“Broadening  Perspectives  Activities”  Improve
LGBTQ+ Student Experiences and Religious

Students” Content Comprehension. CBE Life Sciences
Education, 23(4). Scopus.
https://doi.org/10.1187/cbe.24-02-0052

Jan, Q., Kakar, Q., Haqg, B. U., Rahman, S. U., & Qian, X.-S.
(2024). Analyzing Pakistan’s national curriculum
textbooks in religious-based construction and
demonisation of ‘other’ for high schools. British
Journal  of  Religious  Education.  Scopus.
https://doi.org/10.1080/01416200.2024.2393183

Khan, M. M. (2024). Building Bridges of Understanding:
Cross-Cultural  Religious Literacy Initiatives in
Pakistan. Review of Faith and International Affairs,
22(1), 38-42. Scopus.
https://doi.org/10.1080/15570274.2024.2303280

Khasilova, D. F. (2024). Case study regarding adult students’
learning of world languages and cultures in a unique
voluntary and learner-centred nonformal setting.
Studies in the Education of Adults. Scopus.
https://doi.org/10.1080/02660830.2024.2315647



https://doi.org/10.1093/9780198924036.003.0007
https://doi.org/10.1080/00219266.2023.2192724
https://doi.org/10.14689/ejer.2024.109.002
https://doi.org/10.26803/ijlter.23.9.5
https://doi.org/10.1007/978-3-031-67360-3_28
https://www.scopus.com/inward/record.uri?eid=2-s2.0-85198044457&partnerID=40&md5=cf047a33ec1957192168f850d1e34ea0
https://www.scopus.com/inward/record.uri?eid=2-s2.0-85198044457&partnerID=40&md5=cf047a33ec1957192168f850d1e34ea0
https://www.scopus.com/inward/record.uri?eid=2-s2.0-85198044457&partnerID=40&md5=cf047a33ec1957192168f850d1e34ea0
https://www.scopus.com/inward/record.uri?eid=2-s2.0-85198044457&partnerID=40&md5=cf047a33ec1957192168f850d1e34ea0
https://doi.org/10.1093/jopedu/qhae041
https://doi.org/10.1080/15290824.2022.2070915
https://doi.org/10.15366/riejs2024.13.02.005
https://doi.org/10.1017/S1474746422000574
https://doi.org/10.21021/osmed.1429693
https://doi.org/10.14258/nreur(2024)2-11
https://doi.org/10.1080/13617672.2023.2207151
https://doi.org/10.1108/JME-08-2023-0072
https://doi.org/10.1108/JME-08-2023-0072
https://doi.org/10.1108/IJEM-09-2023-0459
https://doi.org/10.1187/cbe.24-02-0052
https://doi.org/10.1080/01416200.2024.2393183
https://doi.org/10.1080/15570274.2024.2303280
https://doi.org/10.1080/02660830.2024.2315647

Kog, A. (2024). 4-6 Age Group Qur’an Course Teacher
Competencies Scale. Hitit Theology Journal, 23(1),
135-167. Scopus.
https://doi.org/10.14395/hid.1437421

Korotkyi, V. (2024). BECOMING THE INTELLECTUAL:
PAVLO POPOV’S EDUCATION AT RYLSK

THEOLOGICAL SCHOOL  AND KURSK
THEOLOGICAL SEMINARY (BASED ON
MATERIALS FROM  PERSONAL  FOND).

Manuscript and Book Heritage of Ukraine, 2024(2),
143-162. Scopus. https://doi.org/10.15407/rksu.33.143
Labas, D., Ciboci PerSa, L., & Uldrijan, 1. (2024). “Beauty
Ideals” from a Christian, Educational and Media
Perspective: Dangers, Challenges and Opportunities in
the Croatian Educational System. Religions, 15(1).
Scopus. https://doi.org/10.3390/rel15010029
Lachowski, S., Lachowska, B., & Florek-Luszczki, M. (2024).
Acceptance of euthanasia by students of selected study
disciplines at universities in Lublin, Poland. BMC
Medical Ethics, 25(1). Scopus.
https://doi.org/10.1186/s12910-024-01071-7
Lee-Tauler, S. Y., Grammer, J., Ekman, E., LaCroix, J., &
Ghahramanlou-Holloway, M. (2024). A Qualitative
Study of Special Operations Forces Chaplaincy
Teams’ Relationship Building for Suicide Prevention,
Intervention, and Postvention. Psychological Services,
21(4), 797-810. Scopus.
https://doi.org/10.1037/ser0000894
, T., Mujahidin, A., & Rofig, A. C. (2024). A Model of
Transformative Religious Education: Teaching and
Learning Islam in Pondok Modern Darussalam Gontor
Indonesia. Millah: Journal of Religious Studies, 23(1),
171-212. Scopus.
https://doi.org/10.20885/millah.vol23.iss1.art6
Marks, Y., Desai, K., Maerten-Rivera, J., Doloresco, F., &
Prescott, G. M. (2024). A Blended Learning Approach
to Teaching Medication Use and Perspectives on
Spirituality in Pharmacy Practice. American Journal of
Pharmaceutical Education, 88(12). Scopus.
https://doi.org/10.1016/j.ajpe.2024.101324
Masdul, M. R., Pajarianto, H., Rajindra, R., Ahmad, J.,
Kuliawati, K., & Rahmawati, R. (2024). Acculturation
of religious values in early childhood: Central
Sulawesi Educational Institutions. South African
Journal of Childhood Education, 14(1). Scopus.
https://doi.org/10.4102/sajce.v14i1.1530
Matemba, D. D., & Kautsire, E. R. (2024). Assessing the
Factors That Affect the Use of Modern Contraceptive
Methods Among Youth and Adolescents in Traditional
Authority Chimwala, Mangochi District. Journal of
Human Rights and Social Work, 9(2), 243-247.
Scopus. https://doi.org/10.1007/s41134-024-00295-2
M. (2024). A Comprehensive History of Post-
Communism, Colonialism, Totalitarianism, and
Secularism. In A Compr. History of Post-Communism,
Colonialism, Totalitarianism, and Secularism (p. 235).
Nova Science Publishers, Inc.; Scopus.
https://www.scopus.com/inward/record.uri?eid=2-
s2.0-
85205085636&partnerl D=40&md5=361459f9df60a4c
5f4fe71ee6634a913

Lindgren

Mays,

11

Mercer, J. A. (2024). Beyond the Explicit, Implicit, and Null
Curricula: Elliot Eisner’s Contributions to Religious
Education. Religious Education, 119(1), 1-2. Scopus.
https://doi.org/10.1080/00344087.2024.2299063

Mulugeta, T., Alemu, W., Tigeneh, W., Kaba, M., &
Haileselassie, W. (2024). Breaking bad news in
oncology practice: Experience and challenges of
oncology health professionals in Ethiopia—An
exploratory qualitative study. BMJ Open, 14(5).
Scopus. https://doi.org/10.1136/bmjopen-2024-087977

Oduor, J. A. N., & Kipsang, S. (2024). A Historical Perspective
of the Language Policy in Kenya. In The Palgrave
Handb. Of Language Policies in Africa (pp. 7-35).
Springer International Publishing; Scopus.
https://doi.org/10.1007/978-3-031-57308-8 2

Paque, K., Baudry, L., Van Fraeyenhove, F., & Heyrman, B.
(2024). Barriers and facilitators to early initiation of
palliative care as perceived by nurses working on
pneumology and nephrology, a descriptive qualitative
study. Scandinavian Journal of Caring Sciences, 38(4),
948-959. Scopus. https://doi.org/10.1111/scs.13296

Pizarro-Mena, R., Arce-Alvarez, A., Araya-Quintanilla, F.,
Bernasconi-Barrios, P., Concha-Mufioz, C., Duran-
Aguero, S., Fernandez-Montecinos, E., Gonzalez-
Toledo, N., Martinez-Cifuentes, R., Montecinos-
Mundaca, M. J., Peralta-Ramirez, P., Cano-Montoya,
J., Riquelme-Gatica, D., Salas-Copier, E., Santibafiez-

Medina, J., Saldias-Solis, C., Riffo-Saldias, N.,
Toledo-Rodriguez, P., & Zambrano-Zambrano, A.
(2024). Attitudes toward aging and negative

stereotypes about old age in Chilean university
students according to previous experiences with older
people: An cross-sectional study. Educational
Gerontology. Scopus.
https://doi.org/10.1080/03601277.2024.2444487
Shahid, A. N., Shafig, H., Aslam, N., & Ayub, A. (2024).
Attitude of undergraduate medical students towards
euthanasia and physician-assisted suicide: A cross-
sectional study. Journal of the Pakistan Medical
Association, 74(5), 1022-1025. Scopus.
https://doi.org/10.47391/JPMA.10112
Siddique, A. (2024). Behavioral consequences of religious
schooling. Journal of Development Economics, 167.
Scopus. https://doi.org/10.1016/j.jdeveco.2023.103237
Sink, Z., Tonin, G., Umek, N., & Cvetko, E. (2024). Attitudes
of Slovenian students towards whole-body donation,
organ donation, and the use of donated bodies in
medical education. BMC Medical Education, 24(1).
Scopus. https://doi.org/10.1186/5s12909-024-06569-7
Supriyadi, T., Abdul Hakam, K., Nurdin, E. S., Kosasih, A.,
Supriadi, U., & Julia, J. (2024). A Decade of Literature
Roadmap on Religious Tolerance Education: A
Bibliometric Study Using the Scopus Database.
International Journal of Learning, Teaching and
Educational Research, 23(6), 152-170. Scopus.
https://doi.org/10.26803/ijlter.23.6.7



https://doi.org/10.14395/hid.1437421
https://doi.org/10.15407/rksu.33.143
https://doi.org/10.3390/rel15010029
https://doi.org/10.1186/s12910-024-01071-7
https://doi.org/10.1037/ser0000894
https://doi.org/10.20885/millah.vol23.iss1.art6
https://doi.org/10.1016/j.ajpe.2024.101324
https://doi.org/10.4102/sajce.v14i1.1530
https://doi.org/10.1007/s41134-024-00295-2
https://www.scopus.com/inward/record.uri?eid=2-s2.0-85205085636&partnerID=40&md5=361459f9df60a4c5f4fe71ee6634a913
https://www.scopus.com/inward/record.uri?eid=2-s2.0-85205085636&partnerID=40&md5=361459f9df60a4c5f4fe71ee6634a913
https://www.scopus.com/inward/record.uri?eid=2-s2.0-85205085636&partnerID=40&md5=361459f9df60a4c5f4fe71ee6634a913
https://www.scopus.com/inward/record.uri?eid=2-s2.0-85205085636&partnerID=40&md5=361459f9df60a4c5f4fe71ee6634a913
https://doi.org/10.1080/00344087.2024.2299063
https://doi.org/10.1136/bmjopen-2024-087977
https://doi.org/10.1007/978-3-031-57308-8_2
https://doi.org/10.1111/scs.13296
https://doi.org/10.1080/03601277.2024.2444487
https://doi.org/10.47391/JPMA.10112
https://doi.org/10.1016/j.jdeveco.2023.103237
https://doi.org/10.1186/s12909-024-06569-7
https://doi.org/10.26803/ijlter.23.6.7

