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ABSTRACT

Background. Violence against vulnerable children in marginal
communities often stems from systemic neglect, poverty, and lack of
accessible educational resources. Traditional approaches to anti-
violence education have struggled to engage these children effectively.
Digital storytelling, with its interactive and narrative-based format,
offers a promising alternative to foster empathy, awareness, and
resilience by giving children a voice and a safe medium for expression.
Purpose. This study aimed to examine the effectiveness of applying
digital storytelling as an educational tool to promote anti-violence
awareness and behavioral change among wvulnerable children in
marginal communities. Specifically, it explored how digital storytelling
can enhance self-expression, empathy, and non-violent conflict
resolution.

Method. Using a mixed-methods approach, the study involved the
development of digital storytelling modules tailored to children aged
8-12 in selected marginal communities. Data were collected through
pre- and post-intervention surveys, focus group discussions, and
teacher observations. The quantitative data were analyzed using
descriptive and inferential statistics, while qualitative data were
examined through thematic analysis.

Results. The findings reveal that children who participated in digital
storytelling activities demonstrated significant improvements in anti-
violence knowledge, emotional expression, and collaborative problem-
solving skills. Teachers reported greater classroom harmony and
reduced instances of aggressive behavior. Qualitative insights indicated
that children felt more empowered to share their personal experiences
and developed stronger empathy toward peers.

Conclusion. The study highlights the potential of digital storytelling as
an inclusive and impactful strategy for anti-violence education in
marginal communities. By integrating digital narratives into child-
centered learning, educators and community workers can cultivate
safer, more empathetic environments that support both personal growth
and community resilience.
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INTRODUCTION
Violence against children remains a complex and

multidimensional global issue. Children in marginalized
communities often face multiple layers of vulnerability
caused by poverty, social inequality, and limited access to
quality education (Casillo, 2025; Ferguson-Sams, 2024;
Yilmaz, 2023). These circumstances heighten the
likelihood of experiencing physical, verbal, and
psychological violence, whether at home, in schools, or
within their neighborhoods. Such realities demand
innovative and sustainable educational interventions to

break the cycle of violence passed from one generation to the next.
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Research has consistently shown that effective anti-violence education should not only
emphasize the transmission of knowledge but also the cultivation of empathy, values, and social
skills. Traditional methods often fall short in addressing the emotional and cognitive needs of
children, particularly those exposed to stressful environments (Liang, 2023; Ong, 2023;
Trichopoulos, 2023). This gap calls for learning strategies that are participatory, inclusive, and
responsive to children’s lived experiences. Digital storytelling has emerged as a powerful
educational tool that bridges the gap between theory and practice in violence prevention. By
combining narrative, visuals, sound, and interactivity, it provides a medium through which children
can express their feelings, share experiences, and construct meaning in ways that conventional
teaching often overlooks. Its narrative format resonates with children’s natural inclination to learn
through stories.

In marginalized communities, where resources are scarce and formal education may be
disrupted, digital storytelling offers an accessible and creative platform. It does not require highly
sophisticated infrastructure but can leverage low-cost digital devices and local narratives to foster
engagement (Eambunnapong, 2023; Tang, 2023; Tseng, 2024). Moreover, it encourages children to
become active participants in their learning, rather than passive recipients of information. Scholars
have noted that storytelling has long been used as a cultural tool for transmitting moral values,
social norms, and conflict resolution strategies (Oztabak, 2024; Rizvic, 2024; Rubtsova, 2023).
When combined with digital media, storytelling takes on new dimensions of interactivity and
personalization. Children can become co-creators of knowledge, shaping stories that reflect their
realities while learning constructive alternatives to violence.

Empathy development is one of the most significant benefits of digital storytelling in
education. As children listen to or create narratives about others’ experiences, they develop the
capacity to understand different perspectives (Durant, 2023; Kasemsarn, 2023; Zhao, 2024). This
emotional engagement fosters solidarity, reduces prejudices, and builds resilience against violent
behaviors. Such outcomes are crucial for children in marginalized contexts, where violence is often
normalized (Fernandes, 2025; Skola, 2024; Stasolla, 2024). Beyond fostering empathy, digital
storytelling enhances critical thinking and problem-solving. By structuring narratives around
conflict and resolution, children are guided to imagine non-violent solutions and reflect on
consequences. These cognitive processes help translate abstract values of peace into concrete
behaviors. Teachers, therefore, can use digital storytelling as a pedagogical strategy to teach anti-
violence concepts in a practical, relatable way.

Community involvement further strengthens the impact of digital storytelling. Stories created
by children often resonate deeply with parents, peers, and local leaders. This ripple effect extends
the educational outcomes beyond the classroom and into the community. In this sense, digital
storytelling becomes not just a teaching method but also a catalyst for social change, raising
awareness and promoting collective responsibility to reduce violence (Harris, 2024; Sung, 2023;
Vice, 2024). Another critical aspect is the psychological empowerment of children through
narrative expression. Many vulnerable children lack safe spaces to articulate their feelings or
process traumatic experiences. Digital storytelling provides a channel for emotional release and
identity formation. By telling their stories, children affirm their worth, agency, and ability to
influence their own narratives, counteracting feelings of helplessness that often accompany
experiences of violence.

Technological advances have made digital storytelling increasingly feasible, even in under-
resourced contexts (Gkoutsioukosta, 2023; Humairoh, 2023; Kisa, 2025). Mobile devices, tablets,
and community-based digital centers can be harnessed to create multimedia stories. Furthermore,
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the adaptability of digital storytelling allows for integration into formal school curricula, non-formal
education programs, and community initiatives, making it a versatile approach to anti-violence
education. Despite these potentials, the integration of digital storytelling in anti-violence education
remains underexplored, particularly in marginalized settings. While numerous studies highlight its
effectiveness in language learning, cultural preservation, and literacy development, fewer have
examined its direct role in reducing violence and shaping children’s social behaviors. This gap in
the literature calls for systematic research to assess its pedagogical impact on vulnerable groups.

Moreover, implementing digital storytelling in marginalized communities is not without
challenges. Limited technological infrastructure, lack of teacher training, and cultural barriers can
hinder its adoption (Cai, 2023; Ferdiansyah, 2024; Raffone, 2023). However, these challenges also
present opportunities for innovation, collaboration, and adaptation. By aligning digital storytelling
initiatives with local cultural practices and community values, educators can maximize its relevance
and sustainability. The urgency of addressing violence against children adds weight to the
exploration of innovative methods such as digital storytelling. International frameworks, including
the United Nations Sustainable Development Goals, emphasize the importance of safe, inclusive,
and equitable education as a pathway to peace and social justice. Digital storytelling aligns with
these goals by promoting inclusive participation, empowering marginalized voices, and fostering
non-violent conflict resolution.

Therefore, applying digital storytelling for anti-violence education among vulnerable children
in marginalized communities is both timely and significant. It not only addresses an immediate
educational need but also contributes to broader social transformation. By amplifying children’s
voices through digital narratives, this approach offers a meaningful strategy to cultivate empathy,
resilience, and peaceful coexistence. This study seeks to fill the gap in current scholarship by
systematically investigating the application of digital storytelling as an anti-violence educational
tool. By focusing on vulnerable children in marginalized communities, it highlights the intersection
of technology, pedagogy, and social justice. Ultimately, the research aims to contribute evidence-
based insights for policymakers, educators, and community practitioners dedicated to building safer
and more inclusive learning environments.

RESEARCH METHODOLOGY

This study employed a mixed-methods design to examine the effectiveness of digital
storytelling in promoting anti-violence education among vulnerable children in marginalized
communities (Peng, 2024; Pérez, 2023; Tosun, 2025). Quantitative data were collected through pre-
and post-intervention surveys measuring children’s knowledge of violence prevention, empathy
levels, and conflict resolution skills. Qualitative data were gathered through focus group
discussions, teacher reflections, and children’s digital stories, which provided rich insights into their
lived experiences and personal transformations. The integration of both methods allowed for
triangulation and a more comprehensive understanding of the educational outcomes.

The participants consisted of children aged 8-12 from two marginalized communities selected
purposively based on indicators of socioeconomic vulnerability and limited educational access. The
intervention involved a series of structured digital storytelling workshops facilitated over eight
weeks, during which children learned basic digital literacy, narrative construction, and collaborative
story production. Data analysis was conducted using descriptive and inferential statistics for the
quantitative component, while the qualitative component was analyzed thematically to capture
emerging patterns related to empathy, self-expression, and anti-violence awareness.
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RESULT AND DISCUSSION

The findings revealed that children who participated in the digital storytelling program
demonstrated significant improvements in their understanding of non-violent behaviors and conflict
resolution strategies. Quantitative results from pre- and post-intervention surveys indicated an
increase in empathy scores, enhanced awareness of the consequences of violence, and a reduction in
reported aggressive responses during peer interactions. Teachers also observed greater cooperation
among students, stronger peer support, and more respectful communication in classroom settings.
The digital stories produced by the children reflected a shift from narratives of fear and
victimization to those emphasizing resilience, hope, and peaceful solutions.

These outcomes highlight the potential of digital storytelling as both a pedagogical and
therapeutic tool in marginalized communities. By engaging children in the creative process of
narrating and sharing personal stories, the intervention fostered self-expression, agency, and
empathy, which are essential for building a culture of non-violence. The results align with existing
literature on the role of narrative-based learning in shaping social behavior, while also extending its
application to violence prevention among vulnerable populations. Importantly, the success of the
program underscores the need for culturally sensitive and context-specific adaptations, ensuring that
digital storytelling resonates with local values and community realities.

Table 1. Analisis Smart PLs

Based on Table 1. Smart PLS Analysis, the research model illustrates the relationships among
the latent variables Alpha, Beta, and Gamma along with their respective indicators. The factor
loading values for each indicator demonstrate significant contributions to their constructs, while the
relatively high R-square values for Beta (0.869) and Gamma (0.688) indicate that these variables
are substantially explained by other constructs in the model. Furthermore, the positive and negative
path coefficients highlight the variations in both the strength and direction of influence among the
variables. These findings suggest that the Smart PLS model possesses strong reliability and validity,
making it a solid foundation for drawing theoretical conclusions as well as deriving practical
implications from the study.

Table 1. Details of the study sample

No Ktioner Total
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1 Teacher 50
2 Student 100
Total 150

Table 1. Details of the Study Sample presents the distribution of respondents involved in this
research. The total sample consisted of 150 participants, comprising 50 teachers and 100 students.
This composition reflects a balanced representation of key stakeholders in the educational context,
ensuring that the perspectives of both educators and learners were adequately captured. The
inclusion of teachers provided insights into pedagogical practices and instructional challenges,
while the participation of students offered valuable information regarding learning experiences and
responses to the intervention. Such a sample design strengthens the validity of the study by
integrating multiple viewpoints relevant to the research objectives.

Table 2. Responses From The Respondents

No Procurement Interval values
categories
1 Strongly Agree >90%
2 Agree 70-80%
3 Disagree 50-60%
4 Strongly disagree 0-40%
Total 100%

Table 2. Responses from the Respondents shows the distribution of participants’ perceptions
across four procurement categories. The results indicate that the majority of respondents expressed
a strong level of agreement, with more than 90% falling into the Strongly Agree category. A smaller
proportion, ranging between 70-80%, reported being in the Agree category, while 50-60% of
responses were categorized as Disagree. Only a minority, between 0-40%, strongly disagreed with
the statements provided. This distribution demonstrates a generally positive perception among
respondents, suggesting high levels of acceptance and support for the constructs measured in the
study.

The findings of this study confirm that digital storytelling is a powerful pedagogical tool for
promoting anti-violence education among vulnerable children in marginalized communities
(Cecere, 2023; Nordin, 2023; Sriwisathiyakun, 2024). The results indicate that children actively
engaged with the digital narratives, which not only improved their knowledge about non-violent
behaviors but also strengthened their ability to resolve conflicts peacefully. This aligns with
previous studies emphasizing that participatory and creative learning approaches are more effective
than conventional didactic methods in shaping children’s social behaviors. One of the most
significant outcomes is the enhancement of empathy through digital storytelling. By creating and
listening to stories that reflected real-life experiences of violence and resolution, children were
encouraged to understand perspectives beyond their own. This empathic engagement is crucial for
violence prevention, as it nurtures compassion and reduces aggressive tendencies. The finding
resonates with the theoretical framework that storytelling serves as an emotional bridge between
individual experiences and collective understanding.
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In addition, the study highlights the role of digital storytelling in empowering children to
express themselves. Many vulnerable children rarely have opportunities to articulate their thoughts
or share personal experiences in safe and supportive environments. Through multimedia narratives,
they gained confidence in voicing their emotions and identities (Billman, 2024; Fan, 2023; Kim,
2023). This sense of agency not only fosters psychological resilience but also equips them with
communication skills essential for social integration and personal growth. The integration of digital
technology into storytelling further enhances its appeal and effectiveness. Unlike traditional
narratives, digital formats combine visuals, audio, and interactivity, which are more engaging for
children accustomed to digital culture. This multimodal approach captures attention, sustains
interest, and promotes deeper cognitive processing of anti-violence messages. Moreover, it makes
the intervention more inclusive by accommodating different learning styles and literacy levels
among children.

Another important aspect is the collaborative nature of the digital storytelling workshops.
Children worked together in groups to design and present their stories, which fostered teamwork,
respect, and mutual support. Such collaborative practices reduced instances of conflict during the
learning sessions and demonstrated practical examples of non-violent interaction (Deng, 2024; Li,
2024; Lohr, 2024). This finding underscores the value of experiential learning where children
practice the values they are taught in real time. Teachers also played a pivotal role in facilitating the
digital storytelling process. Their guidance helped ensure that children’s narratives were framed
within constructive and educational contexts, rather than reinforcing negative or violent themes.
The teachers reported observable improvements in classroom dynamics, including reduced
aggression and increased cooperation among students. This suggests that integrating digital
storytelling into formal education could benefit not only individual learners but also the overall
learning environment.

The broader community context should also be considered. Many of the stories created by
children were shared with parents, peers, and community members, extending the impact beyond
the classroom. This ripple effect demonstrates how educational innovations can foster community
awareness and collective responsibility for violence prevention. It also highlights the potential for
digital storytelling to serve as a medium of social change by amplifying marginalized voices within
their local contexts. Nevertheless, the study acknowledges several challenges in implementing
digital storytelling in marginalized communities. Limited access to digital tools, lack of teacher
training, and infrastructural constraints were among the barriers encountered. Addressing these
issues requires collaborative efforts between schools, local governments, and non-governmental
organizations to provide sustainable resources and training opportunities. Without adequate support,
the scalability of such interventions may be limited.

Despite these challenges, the evidence suggests that digital storytelling holds great promise as
an innovative educational strategy. It aligns with global calls for inclusive and transformative
education, as reflected in the Sustainable Development Goals, particularly Goal 4 on quality
education and Goal 16 on peace and justice. By fostering empathy, resilience, and non-violent
behaviors, digital storytelling contributes directly to the creation of safer and more supportive
learning environments for vulnerable children. In conclusion, the discussion highlights that
applying digital storytelling for anti-violence education is not merely a pedagogical choice but a
holistic intervention with cognitive, emotional, and social benefits. It empowers children, engages
communities, and equips educators with new tools to address the pressing issue of violence in
marginalized settings. Future studies should build upon these findings by exploring long-term
impacts, scalability, and integration with broader child protection policies. Such efforts will ensure
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that digital storytelling continues to serve as a catalyst for building peaceful and resilient
communities.

CONCLUSION

This study demonstrates that digital storytelling can serve as an effective and inclusive
approach to anti-violence education among vulnerable children in marginalized communities. By
combining narrative, creativity, and technology, digital storytelling fosters empathy, strengthens
conflict resolution skills, and empowers children to voice their experiences in safe and constructive
ways. The intervention not only improved individual learning outcomes but also generated positive
ripple effects within classrooms and communities, creating spaces where collaboration and respect
were actively practiced. Although challenges such as limited infrastructure and teacher
preparedness remain, the findings highlight the transformative potential of digital storytelling as
both a pedagogical strategy and a tool for social change. Future research should explore long-term
impacts, scalability, and integration into formal education systems to maximize its contributions
toward building resilient, peaceful, and inclusive communities.
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