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2025 with a Multi-Site design with data collection techniques through in-depth interviews,
open observations, and documentation studies. Data analysis was carried out with an
interactive approach, which includes data reduction, data presentation, and drawing
conclusions. The results of the study indicate that a collaborative approach in academic
supervision is able to encourage the creation of a participatory and reflective work
climate. At the planning stage, the principal actively involves teachers in the process of
identifying needs, determining the focus of supervision, preparing schedules, and
making instruments, thus fostering a sense of belonging and intrinsic motivation. The
implementation of supervision is carried out through open class observations followed
by reflective reflection between the principal, supervision team, and teachers. This
process makes the principal not the sole assessor, but rather a facilitator and equal
partner. Evaluation supervision is carried out collaboratively through joint reflection
followed up with an action plan and further mentoring program for teachers. The entire
collaborative supervision process has been proven to significantly improve teachers’
pedagogical competence and to form a professional, supportive, and sustainable
development-oriented work culture. Thus, a collaborative approach to academic
supervision is recommended as an effective strategy in improving the quality of
learning at the elementary school level.
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INTRODUCTION

Education serves as a fundamental pillar in national development and functions as a
strategic instrument for improving the quality of human resources (Remaker dkk., 2021). The
quality of education is largely determined by the effectiveness of the learning process within
educational institutions, in which teachers play a central role as facilitators of learning (Ahmadi
dkk., 2020). To ensure the achievement of the expected quality of education, the Indonesian
government has established various policies, including Undang-Undang No. 20 Tahun 2003
tentang Sistem Pendidikan Nasional and Peraturan Pemerintah No. 19 Tahun 2005 tentang
Standar Nasional Pendidikan (SNP) (Motilal dkk., 2025). The SNP outlines eight standards
that serve as benchmarks for the success of national education, including the process standard
and the standard for educators and educational personnel, both of which are directly related to
teacher competence in managing instruction.

In practice, the enhancement of teacher competence particularly pedagogical competence
requires planned and continuous intervention (Geesa dkk., 2024). Academic supervision is one
of the key instruments that principals can employ to guide and support teachers in delivering
effective and efficient instruction (Silva dkk., 2017). Academic supervision aims to provide
professional assistance to teachers so they are able to plan, implement, and evaluate the
learning process optimally (Wahyudin & Widiyanto, 2025). However, supervision practices in
many primary schools remain largely administrative and evaluative, and they have not yet
addressed the holistic development of teachers’ professional capabilities.

Along with the shift in educational paradigms that emphasize active, creative, and
student-centered learning, the supervisory approach used by school principals also needs to be
transformed (Subramanian & Thomson, 2017). One approach that aligns with this paradigm is
collaborative supervision (Minder & Muller, 2023). This approach positions teachers as
partners in the supervisory process rather than as mere subjects of assessment (Edling dkk.,
2025). In collaborative supervision, principals and teachers work together to identify
instructional problems, design solutions, and evaluate improvements through reflective
practices (Back dkk., 2025). This model is considered more effective in fostering trust,
increasing motivation, and strengthening teacher professionalism.

Pedagogical competence, as regulated in Undang-Undang No. 14 Tahun 2005 tentang
Guru dan Dosen and Permendiknas No. 16 Tahun 2007, encompasses the ability to understand
student characteristics, master learning theories, design and implement instruction, and conduct
evaluation and reflection on learning activities (Zhou dkk., 2024). However, based on
preliminary observations and teacher performance data in several primary schools in
Kabupaten Aceh Utara, it was found that teachers’ pedagogical competence remains relatively
low, particularly in the areas of planning and implementing innovative learning as well as
conducting comprehensive assessments.

This low level of pedagogical competence is presumed to be influenced by several
factors, including the lack of participatory professional guidance, the suboptimal
implementation of supervision by school principals, and teachers’ limited understanding of
supervision as a developmental rather than evaluative mechanism (Akuneeva dkk., 2025).
Therefore, systematic efforts are needed to reformulate the implementation of academic
supervision through an approach that better supports teacher empowerment (Alammar dkk.,
2020). Collaborative supervision can serve as a strategic alternative to address these issues
while simultaneously improving the quality of instructional processes and outcomes.

This study aims to analyze the implementation of collaborative supervision conducted by
school principals to enhance the pedagogical competence of primary school teachers
(Bettencourt Cota dkk., 2024). The scope of the study includes the planning, implementation,
and evaluation of academic supervision carried out collaboratively, as well as the challenges

Page | 593



World Psychology

and supporting factors that influence its success (Berryman dkk., 2017). The findings of this
study are expected to provide meaningful contributions to the development of a more effective
and applicable supervisory model within the context of primary education, as well as to inform
policy recommendations for improving the quality of educators in Indonesia.

RESEARCH METHOD

The following section contains the type of research, research design, time and place of
research, targets/subjects, procedures, instruments, and data analysis techniques used in this
study (France & Billington, 2020). The details are organized into sub-chapters using sub-
headings written in lowercase with an initial capital letter, following the formatting guidelines.

Research Design

This study uses a Qualitative Descriptive approach with a Multi-Site Study design
(Sasson dkk., 2024). This design was chosen to provide an in-depth understanding and detailed
description of the phenomena academic supervision practices by enabling cross-site
comparison (Basar & Gundiz, 2023). The Multi-Site approach allows the research to examine
and contrast the implementation, supporting factors, challenges, and impacts of academic
supervision across distinct contexts, thereby enriching the data and identifying consistent or
divergent patterns.

Research Target/Subject

The research subjects included the key personnel involved in and affected by the
academic supervision process across the three selected schools. These informants typically
comprised School Principals (as supervisors and leaders), Teachers (as supervisees and
practitioners of pedagogical competence), and other relevant educational staff (Herman &
Khalaf, 2023). The research targets focused on three main analytical aspects of academic
supervision: the planning (collaborative approach), the implementation, and the evaluation.

Research Procedure

The research procedure involved a multi-stage process carried out across the three sites.
Initially, permission and access were secured from the school administration. The researcher
then conducted concurrent data collection across the three schools. The procedure began with
document analysis to obtain baseline data on the schools’ existing supervision programs,
instruments, and reports (Istiningsih dkk., 2020). This was followed by conducting in-depth
interviews with the principals and selected teachers to understand their perspectives and
practices regarding supervision planning, implementation, and evaluation. Throughout this
process, open observation was periodically conducted to directly witness supervisory activities
and classroom instruction (Armour, 2021). The collection process across all three sites was
managed simultaneously to ensure comparability and triangulation of data, ensuring the
intensive investigation was bounded by the specific pedagogical practices of one academic
semester.

Instruments, and Data Collection Techniques

Data for this research was collected through a triangulation of three primary qualitative
instruments and techniques: in-depth interviews (used to explore experiences and views on
supervision practices); open observation (employed to directly monitor the execution of
supervisory sessions and teachers’ pedagogical practices); and documentation study (used to
analyze formal school documents such as supervision programs, supervisory instruments, and
reports).

Data Analysis Technique
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The analysis of the obtained data utilized an Interactive Analysis Model (often associated
with Miles & Huberman). This technique involves three concurrent and iterative flows of
activity: Data Reduction (selectively summarizing, focusing, and abstracting the raw data from
interviews, observations, and documents); Data Display (organizing and assembling the
reduced data systematically, often through matrices or charts); and Conclusion
Drawing/Verification (interpreting the meaning of the organized data, testing findings for
credibility, and drawing generalized conclusions related to the research focus).

RESULTS AND DISCUSSION

The planning of academic supervision at SDN 6 Kuta Makmur is carried out using a collaborative
approach that emphasizes the active participation of teachers from the very beginning (Bang-Larsen &
Qvortrup, 2022). The principal initiates a meeting with all teachers to communicate the supervision plan
and invite them to take part in formulating the focus and objectives of the supervision. Together, the
teachers and the principal identify professional development needs based on real classroom conditions
through informal discussions, questionnaires, and prior observation results. The following is the
supervision plan developed by S[BN 6 Kuta Makmur. .
Rapat Kepala Sekolah dan Warga Sekolah

untuk Sosialisasi dan Penggalian Masukan
Supervisi Akademik

U

[ Pembentukan Tim Supervisi Kolaboratif )

(KS, Wakasek, Guru Senior, Koordinator
Kurikulum)

2

Identifikasi Kebutuhan Guru

(Melalui angket, diskusi, dan
observasi)

{

Penyusunan Jadwal Supervisi yang )
Disepakati Bersama dan Tidak
Mengganggu Proses Belajar
\ Mengajar J

U

Penentuan Fokus Supervisi
(Berdasarkan hasil identifikasi
kebutuhan)

2

Penyusunan Instrumen Supervisi
(Praktis, Objektif, dan Berorientasi
pada Kompetensi Pedagogik Guru)

-

The Collaborative Supervision Team consisting of the principal, vice principal, senior
teachers, and the curriculum coordinator was established to design the schedule, instruments,
and procedural flow of the supervision process (McLean dkk., 2020). The schedule was
arranged to ensure that it did not interfere with teaching and learning activities, while the
supervision instruments were designed to be simple yet aligned with pedagogical competence
standards. This planning phase fostered an atmosphere of openness and encouraged a sense of
ownership among teachers toward the supervision program (Sasidevan & Sasidharan Nair,
2025). At the same time, it shifted the traditional paradigm that viewed teachers merely as
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objects of monitoring into one that positions them as active partners in professional
development.

The implementation of academic supervision at SDN 6 Kuta Makmur began with
classroom observations conducted by the principal and the supervision team, carried out
transparently and without pressure (Kessler dkk., 2021). These observations were followed by
reflective discussions in which teachers served as the primary contributors in examining the
strengths and weaknesses of the learning process.

During these discussions, the principal acted as a facilitator, guiding teachers in
formulating improvement strategies (Gruman & Purgason, 2019). Teachers were given the
opportunity to openly express challenges and propose solutions. This created a more
humanistic and educative supervisory atmosphere rather than one-sided judgment (Guiney &
Newman, 2024). The process encouraged teachers to continuously evaluate and refine their
instructional practices.

Teachers experienced tangible benefits from this collaborative approach; besides
receiving constructive feedback, they were also encouraged to experiment with more varied
teaching methods that aligned with student needs (Touchet dkk., 2018). The approach fostered
effective two-way communication between teachers and the principal, strengthening teacher
confidence and enthusiasm for instructional innovation.

Supervision evaluation was conducted jointly by the principal, supervision team, and
teachers using a reflective and participatory approach (Wiskin dkk., 2018). The results of
classroom observations were not only discussed descriptively but also analyzed to formulate
applicable follow-up actions (Zendejas dkk., 2020). This evaluation served as a shared learning
platform rather than a mere administrative requirement.

The follow-up plan was prepared based on mutual agreement between the principal and
teachers to ensure realistic implementation (England dkk., 2017). Teachers facing specific
challenges received additional intensive guidance from the supervision team or senior teachers.
This evaluation reinforced a continuous cycle of professional development focused on
improving instructional quality.

Through this approach, supervision evaluation at SDN 6 Kuta Makmur becomes not only
a monitoring instrument but also an effective developmental mechanism (Caron dkk., 2020).
The process strengthens a culture of reflection, participation, and collaboration, ultimately
enhancing teachers’ pedagogical competence and the overall quality of classroom instruction.

The implementation of academic supervision at SD Negeri 7 Kuta Makmur is conducted
through a collaborative approach that emphasizes partnership between the principal and
teachers (Al-Diery dkk., 2025). In the planning stage, the principal involves teachers through
initial meetings, the establishment of a supervision team, and the preparation of a mutually
agreed-upon supervision schedule. Teachers participate in determining the supervision focus
based on real instructional needs, such as classroom management, active learning methods, and
authentic assessment (Mason dkk., 2021). This approach creates a participatory working
environment that fosters a sense of ownership and strong commitment to improving
instructional quality.

The following table presents the stages of academic supervision planning using the
collaborative approach at SDN 7 Kuta Makmur:

Stage Description

Initial Meeting and Socialization The meeting is conducted by involving all
teachers and educational staff. Its purpose is to
build consensus regarding the objectives of
supervision and to open a dialogue to identify
the needs and challenges teachers face in the
learning process.

Formation of the Collaborative Supervision Team  The team consists of the school principal, senior
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teachers, and the curriculum coordinator. They
are responsible for planning, implementing, and
evaluating supervisory activities in an integrated
and collaborative manner.

Identification of Teacher Needs This is carried out through initial observations,
group discussions, and questionnaires. The focus
is on mapping pedagogical competence aspects
that need to be developed, such as active
learning approaches, instructional media, and
learning evaluation.

Preparation of the Supervision Schedule The schedule is prepared together while
considering teaching and learning activities so
that it does not interfere with instructional
processes. A flexible schedule provides
sufficient space for teachers.

Determination of Supervision Focus The focus of supervision is determined based on
the results of identifying teachers’ needs, such as
differentiated learning, classroom management,
or authentic assessment.

Preparation of Supervision Instruments The instruments are collaboratively developed
and used to observe the learning process and
provide feedback to teachers that is objective,
transparent, and constructive.

During the implementation stage, supervision was carried out through open classroom
observations followed by reflective discussions. Teachers were not merely evaluated but were
accompanied through a professional, supportive process. In an egalitarian atmosphere, teachers
were free to express challenges, receive constructive input, and collaboratively formulate
improvement strategies. This process strengthened mutual trust, fostered intrinsic motivation,
and enhanced teachers’ reflective capacity in their instructional practice. Supervision was no
longer perceived as a mechanism of control but as a developmental effort supporting
continuous professional growth.

The evaluation stage was conducted collaboratively by involving teachers in joint
reflection and in preparing follow-up action plans. These plans were tailored to the needs of
each teacher and supported by ongoing assistance such as mentoring and training programs.
The evaluation process did not only produce administrative documents but also served as a
meaningful platform for professional learning. The principal acted as a facilitator who nurtured
an open and supportive working environment.

Overall, the collaborative approach to academic supervision at SD Negeri 7 Kuta
Makmur has fostered a positive culture of professional development. Teachers’ active
involvement in every stage of supervision significantly improved their pedagogical competence
and contributed to more meaningful, adaptive, and student-centered learning processes
(Maritasari dkk., 2020). This approach has proven effective in enhancing the overall quality of
education in the primary school setting.

At SD Negeri 20 Kuta Makmur, the planning of academic supervision was carried out
using a collaborative approach aimed at replacing traditional top-down supervision with a more
participatory and empowering model. The principal, together with senior teachers and the
curriculum coordinator, formed a Collaborative Supervision Team responsible for designing
professional development programs based on discussion forums and teacher needs surveys
(Hidayatullah dkk., 2020). The primary goals of the supervision program were to enhance
teachers’ pedagogical competence in a contextual manner, build a collaborative working
culture, create space for professional reflection, and develop practical follow-up actions.
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Positive Culture

Creates a supportive and
empowering professional
culture

Collaborative

Supervision i
Continuous

Improvement

Collaborative supervision
fosters professional growth

and education quality. Encourages continuous

improvement among
educators

Enhanced Education
Quality

Enhances the overall quality
of education provided.

Figure 2. Unveiling the Benefits of Collaborative Supervision

The planning process included several stages. First, an initial dialogue and supervision
orientation was conducted to establish a shared understanding of collaborative academic
supervision, during which teachers were encouraged to express their expectations and
challenges in teaching practice. Second, the supervision team identified developmental
priorities based on initial observations, teachers’ self-reflection, and input from class
coordinators, focusing on aspects such as differentiated lesson planning, classroom
management, and authentic assessment. Third, the supervision schedule was arranged flexibly
through mutual agreement so as not to disrupt instructional activities. Fourth, supervision
instruments were developed jointly with teachers to ensure relevance, feasibility, and alignment
with pedagogical performance indicators. Fifth, reflective sessions and coaching were
conducted after observations, forming the basis for specific and measurable follow-up plans.

The implementation of academic supervision at SDN 20 Kuta Makmur demonstrated a
paradigm shift from a traditional top-down model toward a participatory and empowering
collaborative approach (Tan & Chou, 2018). This transformation reflects a renewed
understanding of supervision as a professional development process rather than a mere
performance evaluation. The principal assumed the role of a facilitator and dialogical partner
rather than a sole evaluator. Supervision was conducted in a dialogic and reflective manner,
with teachers actively involved throughout the entire process—from observation and
evaluation to the formulation of improvement plans.

As a critical friend, the principal supported teachers in identifying solutions to
instructional challenges. This process fostered intrinsic motivation, openness to feedback, and
an increased sense of reflective practice. Continuous professional development was further
reinforced through peer coaching led by senior teachers (David & Vieira, 2024). This practice
received positive recognition from the supervising school inspector for successfully
establishing a reflective and collaborative school culture and serving as an effective model of
school-based capacity building.

The evaluation of academic supervision was carried out in a supportive and transparent
atmosphere, where teachers served as active participants in reflection and decision-making
(Muhith, 2021). The evaluation did not end with administrative reporting but extended to
collaboratively formulated improvement plans. Ongoing support in the form of mentoring and
training ensured continuity of the development process. Teachers felt valued and supported,
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which strengthened their confidence and commitment to improving instructional quality. This
collaborative evaluation not only promoted teachers’ professional growth but also cultivated a
democratic, supportive, and professional working culture (Sgrvoll dkk., 2018). The approach
demonstrated that academic supervision founded on partnership principles can enhance
educational quality in a systematic and sustainable manner.

The evaluation process at SDN 20 Kuta Makmur exemplifies a promising model of
collaborative professional development. Carried out with principles of openness, dialogue, and
actionable follow-up, the process encouraged teachers to advance professionally and
continuously refine their instructional practice (Kaelin & Dancza, 2019). The principal acted as
a facilitator who bridged teachers’ needs with meaningful support through mentoring and
training programs. This approach not only strengthened teachers’ pedagogical competence but
also nurtured a supportive, democratic, and professional work environment. Such collaborative
evaluation is highly relevant for broader implementation in efforts to improve educational
quality in a systemic and sustainable way.

CONCLUSION

The collaborative approach in academic supervision has proven effective in enhancing
teachers’ pedagogical competence. Active teacher involvement in each stage of the supervision
process fosters a reflective and participatory working environment that supports continuous
professional development. Teachers are not treated merely as objects but as equal partners in
improving the quality of instruction.

The supervision planning process at SDN 6, SDN 7, and SDN 20 Kuta Makmur
demonstrates a shift from an authoritarian to a participatory approach. Principals involved
teachers in identifying needs, arranging schedules, and determining the focus of supervision,
thereby cultivating a sense of ownership and ensuring that the program remains relevant to
instructional needs.

Supervision was carried out through open observations and reflective discussions. The
principal acted as a facilitator rather than an evaluator, enabling teachers to feel guided,
appreciated, and more receptive to constructive feedback for improving their teaching
practices. The evaluation stage was conducted collaboratively and oriented toward actionable
follow-up. Joint reflection resulted in action plans and support programs that strengthened the
culture of continuous professional development and fostered teachers’ reflective awareness
within the school environment.

AUTHOR CONTRIBUTIONS

Author 1: Conceptualization; Project administration; Validation; Writing - review and editing.
Author 2: Conceptualization; Data curation; In-vestigation.
Author 3: Data curation; Investigation.

CONFLICTS OF INTEREST
The authors declare no conflict of interest.

REFERENCES
Ahmadi, F., Shamsi, A., & Mohammadi, N. (2020). Using intelligent interaction to manage

student-supervisor conflict: A qualitative study. Journal of Education and Health

Promotion, 9(1). Scopus. https://doi.org/10.4103/jehp.jehp 392 19

Page | 599


https://doi.org/10.4103/jehp.jehp_392_19

World Psychology

Akuneeva, T., Maslova, E., Romanenko, K., & Platonova, D. (2025). Switching between
oversight and support mode: The duality of care culture in Russian non-selective
universities. British Journal of Sociology of Education, 46(6), 917-936. Scopus.

https://doi.org/10.1080/01425692.2025.2534591

Alammar, K., Ahmad, M., Almutairi, S., & Salem, O. (2020). Nursing students’ perception of
the clinical learning environment. Open Nursing Journal, 14(1), 174-179. Scopus.

https://doi.org/10.2174/1874434602014010174

Al-Diery, T., Maki, T., Abuhayeh, N., Makhoul, N., Al-Haneedi, S., Tahar, S., Nazar, Z.,
Soltani, A., Mukhalalati, B., & Hussain, F. N. (2025). Exploring the Feasibility of
Implementing Entrustable Professional Activities in Workplace-based Training:
Insights from Pharmacy Educators. American Journal of Pharmaceutical Education,

89(9). Scopus. https://doi.org/10.1016/.ajpe.2025.101474

Armour, A. (2021). Discovering the ‘Modern Maestro’: The Importance of a Professional
Industry Pedigree and Aspects of Coaching and Mentoring within the Supervision of
Music Undergraduates. International Journal of Evidence Based Coaching and

Mentoring, 70-83. Scopus. https://doi.org/10.24384/QJD1-T090

Back, L., Bjork, A., Sharma, B., Kristiansen, L., & Hildingsson, 1. (2025). The importance of
clinical supervision and teaching methods for midwifery students’ confidence in
intrapartum care. A mixed method study. Sexual and Reproductive Healthcare, 45.

Scopus. https://doi.org/10.1016/j.srhc.2025.101128

Bang-Larsen, A., & Qvortrup, A. (2022). Dialogic possibilities of online supervision. Dialogic

Pedagogy, 10, DT59-DT81. Scopus. https://doi.org/10.5195/dpj.2022.443

Basar, A. Y., & Giindiiz, Y. (2023). Examining Teachers’ Attitudes Towards Supervision
According to Various Variables. Milli Egitim, 52(238), 1259-1284. Scopus.

https://doi.org/10.37669/millieqgitim.1130314

Page | 600


https://doi.org/10.1080/01425692.2025.2534591
https://doi.org/10.2174/1874434602014010174
https://doi.org/10.1016/j.ajpe.2025.101474
https://doi.org/10.24384/QJD1-T090
https://doi.org/10.1016/j.srhc.2025.101128
https://doi.org/10.5195/dpj.2022.443
https://doi.org/10.37669/milliegitim.1130314

World Psychology

Berryman, M., Glynn, T., & Woller, P. (2017). Supervising research in Maori cultural contexts:
A decolonizing, relational response. Higher Education Research and Development,

36(7), 1355-1368. Scopus. https://doi.org/10.1080/07294360.2017.1325851

Bettencourt Cota, J., Cunha, E., Bexiga, R., & Oliveira, M. (2024). Supervision of students in a
Portuguese veterinary medicine school—Students’ and supervisors’ expectations,
perceptions, and supervision impact. Frontiers in Veterinary Science, 11. Scopus.

https://doi.org/10.3389/fvets.2024.1502981

Caron, E. B., Muggeo, M. A., Souer, H. R., Pella, J. E., & Ginsburg, G. S. (2020).
Concordance between clinician, supervisor and observer ratings of therapeutic
competence in CBT and treatment as usual: Does clinician competence or supervisor
session observation improve agreement? Behavioural and Cognitive Psychotherapy,

48(3), 350-363. Scopus. https://doi.org/10.1017/S1352465819000699

David, A. M., & Vieira, F. (2024). Supervision and pedagogical innovation: A study in pre-

service French teacher education in Mozambique. Revista Portuguesa de Educacao,

37(1). Scopus. https://doi.org/10.21814/rpe.33031

Edling, S., Bjereld, Y., Thornberg, R., Gill, P., Bourbour, M., & Masoumi, D. (2025).
“Keeping an Eye Out”: Students’ Experiences of School Personnel’s Noticing in
Shaping or Hindering a Positive School Climate. Social Sciences, 14(5). Scopus.

https://doi.org/10.3390/socsci14050254

England, A., Geers-van Gemeren, S., Henner, A., Kukkes, T., Pronk-Larive, D., Rainford, L.,
& McNulty, J. P. (2017). Clinical radiography education across Europe. Radiography,

23, S7-S15. Scopus. https://doi.org/10.1016/j.radi.2017.05.011

France, E., & Billington, K. (2020). Group supervision: Understanding the experiences and
views of Emotional Literacy Support Assistants in one county in England. Educational
Psychology in Practice, 36(4), 405-421. Scopus.

https://doi.org/10.1080/02667363.2020.1815179

Page | 601


https://doi.org/10.1080/07294360.2017.1325851
https://doi.org/10.3389/fvets.2024.1502981
https://doi.org/10.1017/S1352465819000699
https://doi.org/10.21814/rpe.33031
https://doi.org/10.3390/socsci14050254
https://doi.org/10.1016/j.radi.2017.05.011
https://doi.org/10.1080/02667363.2020.1815179

World Psychology

Geesa, R. L., Elam, N. P., Quick, M. M., Odell, K. M., & Kim, J. (2024). Leading and
supporting school counselors through evaluation systems: A national study. Psychology

in the Schools, 61(3), 1090-1115. Scopus. https://doi.org/10.1002/pits.23102

Gruman, D. H., & Purgason, L. L. (2019). A brief experiential school counseling site
supervisor training approach. Clinical Supervisor, 38(2), 243-261. Scopus.

https://doi.org/10.1080/07325223.2019.1635061

Guiney, M. C., & Newman, D. S. (2024). A Grounded Theory of Model School Psychology
Internship  Supervision. School Psychology Review, 53(1), 42-56. Scopus.

https://doi.org/10.1080/2372966X.2021.1946379

Herman, H., & Khalaf, O. I. (2023). Evidence from School Principals: Academic Supervision
Decision-making on Improving Teacher Performance in Indonesia. Advances in

Decision Sciences, 27(3). Scopus. https://doi.org/10.47654/v27y2023i3p46-71

Hidayatullah, D., Eliyana, A., Hamidah, H., Sariwulan, T., & Buchdadi, A. D. (2020). Testing
the role of competence and supervision of job satisfaction and its impact on teacher
performance. Systematic Reviews in Pharmacy, 11(9), 668-675. Scopus.

https://doi.org/10.31838/srp.2020.9.98

Istiningsih, E., Santosa, A. B., Raharjo, W., & Suyatno, S. (2020). Enhancing pedagogical and
professional competence of vocational school teachers through principal supervision.
International Journal of Scientific and Technology Research, 9(1), 1501-1507. Scopus.

Kaelin, V. C., & Dancza, K. (2019). Perceptions of occupational therapy threshold concepts by
students in role-emerging placements in schools: A qualitative investigation. Australian

Occupational Therapy Journal, 66(6), 711-719. Scopus. https://doi.org/10.1111/1440-

1630.12610
Kessler, L. J., LaMarra, D., MacFarlane, 1. M., Heller, M., & Valverde, K. D. (2021).

Characterizing standardized patients and genetic counseling graduate education.

Page | 602


https://doi.org/10.1002/pits.23102
https://doi.org/10.1080/07325223.2019.1635061
https://doi.org/10.1080/2372966X.2021.1946379
https://doi.org/10.47654/v27y2023i3p46-71
https://doi.org/10.31838/srp.2020.9.98
https://doi.org/10.1111/1440-1630.12610
https://doi.org/10.1111/1440-1630.12610

World Psychology

Journal of Genetic Counseling, 30(2), 493-502. Scopus.

https://doi.org/10.1002/jgc4.1335

Maritasari, D. B., Setyosari, P., Kuswandi, D., & Praherdhiono, H. (2020). The effect of
training and supervision on teacher performance through teacher competence as a
mediating variable in primary schools. Universal Journal of Educational Research,

8(11 C), 105-112. Scopus. https://doi.org/10.13189/ujer.2020.082312

Mason, R. A., Glnersel, A. B., Irvin, D. W., Wills, H. P., Gregori, E., An, Z. G., & Ingram, P.
B. (2021). From the Frontlines: Perceptions of Paraprofessionals’ Roles and
Responsibilities. Teacher Education and Special Education, 44(2), 97-116. Scopus.

https://doi.org/10.1177/0888406419896627

McLean, M., Tepper, C., Maheshwari, N., Brazil, V., & Moro, C. (2020). Developing future
medical educators in an Australian medical program: Supervisors’ reflections on the
first four years of MD Professional Project implementation. Medical Education Online,

25(1). Scopus. https://doi.org/10.1080/10872981.2020.1819113

Minder, B., & Miiller, P. (2023). In Search of the Resilient Academic Experience: Dealing with
Concerns in Artistic Doctoral Programs. Acta Academiae Artium Vilnensis, 109, 124—

148. Scopus. https://doi.org/10.37522/aaav.109.2023.163

Motilal, S., Harnarayan, P., Garbutt, A., Sakharkar, V., Frankson, M., Gupta, S., & Emmanuel,
M. (2025). Mentorship in a Caribbean Medical School: A Cross-Sectional Study of
Mentors and Mentees. International Medical Education, 4(2). Scopus.

https://doi.org/10.3390/ime4020009

Muhith, A. (2021). Model of Strengthening the Pedagogic Competence of Islamic Religious
Education Teachers in Improving the Quality of Education in Junior High Schools in
Jember Regency. Jurnal Pendidikan Agama Islam, 18(1), 125-144. Scopus.

https://doi.org/10.14421/jpai.2021.181-07

Page | 603


https://doi.org/10.1002/jgc4.1335
https://doi.org/10.13189/ujer.2020.082312
https://doi.org/10.1177/0888406419896627
https://doi.org/10.1080/10872981.2020.1819113
https://doi.org/10.37522/aaav.109.2023.163
https://doi.org/10.3390/ime4020009
https://doi.org/10.14421/jpai.2021.181-07

World Psychology

Remaker, D. N., Gonzalez, M. M., Houston-Armstrong, T., & Sprague-Connors, G. (2021).
Women of Color and Mentorship in Graduate Training. Training and Education in

Professional Psychology, 15(1), 70—75. Scopus. https://doi.org/10.1037/tep0000297

Sasidevan, D., & Sasidharan Nair, S. (2025). Corridor Conversations and Co-Creating
Learning Spaces: Reflections on Social Work Field Placement and Supervision. Journal
of Teaching in Social Work, 45(4), 717-731. Scopus.

https://doi.org/10.1080/08841233.2025.2539073

Sasson, H., Tur-Sinai, A., & Dvir, K. (2024). Family Climate, Perception of Academic
Achievements, Peer Engagement in Cyberbullying, and Cyber Roles among
Adolescents.  Child  Indicators  Research, 17(5), 2011-2028. Scopus.

https://doi.org/10.1007/s12187-024-10140-7

Silva, T. M. L. S., Batista, P. M. F., & Graga, A. B. (2017). The role of the cooperating teacher
in the context of physical education teacher training: The cooperating teacher’s
perspective. Education Policy Analysis Archives, 25. Scopus.

https://doi.org/10.14507/epaa.25.2497

Sarvoll, M., Obstfelder, A., Normann, B., & @berg, G. K. (2018). Perceptions, actions and
interactions of supervised aides providing services to children with cerebral palsy in
pre-school settings: A qualitative study of knowledge application. European Journal of
Physiotherapy, 20(4), 198-206. Scopus.

https://doi.org/10.1080/21679169.2018.1452978

Subramanian, J., & Thomson, W. M. (2017). The learning environment in professional
doctorate and postgraduate dental education: A qualitative study. European Journal of

Dental Education, 21(4), 261-271. Scopus. https://doi.org/10.1111/eje.12209

Tan, S. Y., & Chou, C. C. (2018). Supervision Effects on Self-Efficacy, Competency, and Job
Involvement of School Counsellors. Journal of Psychologists and Counsellors in

Schools, 28(1), 18-32. Scopus. https://doi.org/10.1017/jgc.2017.19

Page | 604


https://doi.org/10.1037/tep0000297
https://doi.org/10.1080/08841233.2025.2539073
https://doi.org/10.1007/s12187-024-10140-7
https://doi.org/10.14507/epaa.25.2497
https://doi.org/10.1080/21679169.2018.1452978
https://doi.org/10.1111/eje.12209
https://doi.org/10.1017/jgc.2017.19

World Psychology

Touchet, B., Walker, A., Flanders, S., & Mclintosh, H. (2018). A Pilot Study Examining
Factors Influencing Readiness to Progress to Indirect Supervision Among First Year
Residents in a General Psychiatry Training Program. Academic Psychiatry, 42(2), 207—

211. Scopus. https://doi.org/10.1007/s40596-017-0801-6

Wahyudin, A., & Widiyanto, W. (2025). The moderating role of reward on the impact of
academic supervision and multitasking in enhancing teachers’s job satisfaction. Retos,

63, 803-817. Scopus. https://doi.org/10.47197/retos.v63.110496

Wiskin, C., Dowell, J., & Hale, C. (2018). Beyond ‘health and safety’—The challenges facing
students asked to work outside of their comfort, qualification level or expertise on
medical  elective  placement. BMC  Medical Ethics, 19(1).  Scopus.

https://doi.org/10.1186/s12910-018-0307-0

Zendejas, B., Lillehei, C. W., George, B. C., & Modi, B. P. (2020). Assessment of Operative
Autonomy and Readiness for Independent Practice Among Pediatric Surgery Fellows.
Journal of Pediatric Surgery, 55(1), 117-121. Scopus.

https://doi.org/10.1016/j.jpedsurg.2019.09.061

Zhou, X., Aggarwal, A., Robbins, K. A., Khalil, A., & Ciftci, A. (2024). The Hidden
Curriculum of Gatekeeping: Dismissal Experiences of Health Service Psychology
Trainees. Journal of Counseling Psychology, 71(4), 242-254. Scopus.

https://doi.org/10.1037/cou0000738

Copyright Holder :
© Nelly Nalinda et.al (2025).

First Publication Right :
© World Psychology

This article is under:

@®O

Page | 605


https://doi.org/10.1007/s40596-017-0801-6
https://doi.org/10.47197/retos.v63.110496
https://doi.org/10.1186/s12910-018-0307-0
https://doi.org/10.1016/j.jpedsurg.2019.09.061
https://doi.org/10.1037/cou0000738

