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Abstract 
A phenomenon observed among several Early Childhood Education (PAUD) teachers 

in Aceh Tamiang Regency indicates that service performance in playgroups (KB) is 
relatively low. This low performance is evidenced by a lack of understanding regarding 

play-based learning, weak proficiency in developing Daily Lesson Plans (RPPH), and 

minimal innovation in the use of instructional media. This study aims to examine the 

implementation of academic supervision—encompassing the stages of planning, 
implementation, and follow-up—designed and implemented to enhance the 

performance of playgroup teachers in Aceh Tamiang Regency. This research offers a 

new perspective on how reflective and collaborative supervision structures can serve as 

a capacity-building mechanism for PAUD teachers at the local level. 
A qualitative descriptive approach was employed. Data collection techniques included 

interviews, observations, and documentation. The research subjects consisted of school 

principals, teachers, and school committee members. The findings indicate that the 

academic supervision process has incorporated elements of planning, implementation, 
and follow-up, although its application is not yet fully systematic. During the planning 

stage, the coaching focus was directed toward improving teachers' abilities in drafting 

RPPH, developing learning strategies, and conducting child development assessments. 

Supervision was carried out through classroom observations and reflective dialogues, 
while follow-up actions were realized through joint reflection and corrective guidance. 

However, the sustainability of monitoring and coaching activities still requires stronger 

policy frameworks and institutional support. This study asserts that structured and 

sustainable academic supervision is determined not only by procedures but also by the 
positive contribution toward increasing the willingness and capability of both 

supervisors and teachers in fulfilling their professional duties. 
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INTRODUCTION 

Early Childhood Education (PAUD) is a crucial stage in individual development that has 

a long-term impact on the quality of a nation's human resources (Andrews et al., 2014). PAUD 

is not merely a childcare center but an initial space to foster children's values, character, and 

comprehensive basic competencies. Therefore, the quality of education at this level is heavily 

determined by teacher performance, as teachers are the primary actors in the learning process. 

Teacher performance, which results from executing professional duties and responsibilities, 

reflects the ability, commitment, and competence in organizing learning processes effectively 

and efficiently to achieve established educational goals (Boulton & Ackroyd, 2013). This 

performance encompasses both the quality and quantity of work and is determined by factors 

such as role clarity, professionalism, creativity, and the ability to innovate as an educator. 

National regulations stipulate that a teacher's performance standards in fulfilling professional 

duties include lesson planning, implementing quality instruction, and conducting assessments 

and evaluations of student learning outcomes. 

The quality of teacher performance in instruction can be enhanced through academic 

supervision. Academic supervision aims to improve teacher performance, assist them in 

overcoming instructional challenges, encourage innovation and creativity, ensure the optimal 

implementation of curricula and learning standards, and enhance learning quality, which 

positively impacts student development (Fleer et al., 2019). Furthermore, teacher performance 

contributes to the "3Cs" of professionalism: Willingness to perform, Capacity to perform, and 

Opportunity to perform. 

Teacher Performance in Playgroups (KB) in Aceh Tamiang Regency In Aceh Tamiang 

Regency, attention toward the development of PAUD institutions, particularly Playgroups 

(KB), continues to increase in line with national policies promoting equitable access to early 

childhood education (Brinkman et al., 2017). However, the quantitative growth of these 

institutions has not been fully matched by an increase in quality, including teacher 

performance. Initial observations in several playgroups in this region indicate that some 

teachers still lack an understanding of play-based learning principles. Additionally, there is a 

deficiency in the ability to develop child-centered daily lesson plans and a lack of innovation in 

using instructional media that align with the diverse characteristics and intelligences of early 

childhood. 

This phenomenon in Aceh Tamiang occurs because most playgroup teachers have not 

received continuous academic supervision. The mentoring process tends to be administrative—

such as checking documents or filling out forms—rather than pedagogical mentoring focused 

on teaching practices (Trump, 1990). Given the importance of PAUD teacher performance in 

supporting the quality of early education and the urgency of academic supervision as an 

improvement strategy, a study is needed to examine how the implementation of academic 

supervision can contribute to enhancing teacher performance in playgroups in Aceh Tamiang 

Regency. 

The Importance of Academic Supervision to Enhance Teacher Performance To develop 

teacher professionalism, the stages of academic supervision include planning, implementation, 

and follow-up (McFarland et al., 2012). In the planning stage, the school principal as a 

supervisor systematically designs the supervision program with clear and measurable goals, 

focusing on coaching areas such as lesson plans, learning strategies, or child assessments, and 

scheduling visits based on teacher needs. During the implementation stage, activities are 

conducted through direct observation of the learning process using appropriate instruments, 

followed by discussions or interviews with teachers, providing objective and constructive 

feedback, and collecting data in the form of observation notes or teacher portfolios (Griggs & 

Mikami, 2011). The final stage, follow-up, involves joint reflection, drafting recommendations 

for improvement, monitoring progress, and providing further support through coaching or 

mentoring. 
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Academic supervision serves not only as a monitoring tool but as a developmental 

strategy that directly impacts instructional quality (Zajec et al., 2012). When implemented in a 

planned, objective, and sustainable manner, teacher performance improves. Continuous 

academic supervision can become an essential instrument in driving the quality of early 

childhood education, ultimately supporting the achievement of optimal educational goals in 

Aceh Tamiang Regency. 

Research Urgency and Contribution to Literature The urgency of this research lies in the 

critical need to improve PAUD teacher performance, particularly in playgroups in Aceh 

Tamiang, which still face obstacles in understanding play-based learning, drafting lesson plans, 

and innovating instructional media (Sheppard et al., 2022). This situation demands planned, 

structured, and sustainable academic supervision to strengthen teacher professionalism. This 

study is significant as it fills a gap in empirical research regarding academic supervision at the 

PAUD level, especially within a regional context. Its contribution lies in developing a 

conceptual and practical understanding of how the stages of planning, implementation, and 

follow-up in academic supervision influence performance (Fagot & Kavanagh, 1990). 

Furthermore, the findings enrich educational management literature by providing an adaptive 

application model for teachers' needs in the field, making it relevant for educational policy and 

professional practice. 

Research Objectives and Benefits The objective of this study is to comprehensively 

analyze the implementation of academic supervision in efforts to improve teacher performance 

in playgroup services in Aceh Tamiang Regency (Wolfendale, 1987). This research focuses on 

three main aspects: first, analyzing the planning of academic supervision; second, analyzing the 

implementation of supervision including strategies, methods, and interactions; and third, 

analyzing the follow-up actions to evaluate the effectiveness of coaching and design further 

professional development steps. 

PAUD teacher performance is defined as the work outcome achieved by teachers in 

fulfilling professional tasks, including planning, implementation, evaluation, and the 

responsibility of guiding and shaping student character (Hughett et al., 2013). Performance in 

instructional activities encompasses competencies such as designing the learning process, 

leading educational activities, and evaluating progress. 

Supervision includes all efforts made by officials to guide teachers and other educational 

staff to improve instruction (Fagot & Leve, 1998). Improving instructional quality involves 

motivating teachers, fostering growth in teaching positions, revising educational goals and 

materials, improving teaching methods, and evaluating instruction. 

Studies indicate a significant correlation between the quality of academic supervision and 

the improvement of PAUD teacher performance (Barblett et al., 2020). Teachers who receive 

targeted academic mentoring show improvements in designing play-based activities, observing 

child development, and systematically reporting progress. Research further suggests that a 

principal’s academic supervision has a positive influence on PAUD teacher performance. 

However, the implementation of academic supervision has faced significant challenges since 

the global pandemic (Delamain & Spring, 2017). Some teachers were unable to fully utilize 

technology for online learning, and the instructional process did not always align with the 

planned designs. 

In certain regions, implementation shows that classroom supervision can significantly 

improve teacher quality. Through structured supervision cycles, teacher performance and 

student activity levels have shown marked increases (Foote & Debrick, 2015). This indicates 

that organized academic supervision can positively impact teacher performance and student 

engagement. However, in reality, implementation still faces obstacles. Primary barriers include 

limited supervisor competence, a lack of clear implementation standards, and a weak reflective 

culture among teachers. 
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RESEARCH METHOD 

This study employs a descriptive method with a qualitative approach to obtain a 

comprehensive and contextual overview of academic supervision practices in the field. Data 

collection is conducted through three primary methods: observation, interviews, and 

documentation (Fabrizi & Tilman, 2024). The data gathered from these field activities are 

processed and analyzed as an integral part of the research process. The study was conducted in 

September 2025 at the following locations: 

1. KB Jie Win, located on Jln. Sei Serba, Wono Sari Village, Tamiang Hulu District, 

Aceh Tamiang Regency, Aceh. 

2. KB Peduli, located in Alur Tani I Village, Mulya Hamlet, Tamiang Hulu District, 

Aceh Tamiang Regency, Aceh. 

3. KB Al-Mardiyah, located in Kaloy Village, Tamiang Hulu District, Aceh Tamiang 

Regency, Aceh. 

These three locations were selected because they represent diverse characteristics in 

terms of management, resources, and the implementation of academic supervision (Karreman 

et al., 2010). This diversity is expected to provide a more holistic picture of teacher 

performance through the academic supervision process. The research instrument grid, which 

focuses on PAUD teacher performance through academic supervision in playgroups within 

Aceh Tamiang Regency, is presented in Table 1. 

Table 1. Research Instrument Grid 

Dimensi Perencanaan Pelaksanaan Tindak Lanjut 

Indikator 1. Penyusunan program 

supervisi

 yan

g 

sistematis

 da

n terencana. 

2. Penetapan

 tujua

n supervisi yang 

jelas dan terukur. 

3. Penetapan 

 fokus 

pembinaan 

(misalnya RPPH,

 strateg

i pembelajaran, 

asesmen anak). 

4. Penjadwalan 

1. Observasi

 kegiata

n pembelajaran 

(menggunakan 

instrumen observasi). 

2. Wawancara atau diskusi 

dengan guru terkait 

proses pembelajaran. 

3. Pemberian umpan balik 

(feedback) secara 

objektif dan 

membangun. 

4. Penggunaan data atau 

bukti empiris hasil 

supervisi

 (catata

n observasi, portofolio 

guru, 

dll). 

1. Refleksi bersama 

antara supervisor dan 

guru 

2. Penyusunan 

rekomendasi

 untu

k perbaikan kinerja 

3. Pemantauan 

perkembangan

 gur

u setelah supervise 

4. Pemberian

 layana

n lanjutan 

(coaching/mentoring) 
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supervisi 

berdasarkan 

kebutuhan 

guru. 

The subjects of this study consist of several parties related to the research variables: 

school principals acting as supervisors, PAUD teachers who are the subjects of supervision, 

and school committees who oversee and conduct supervision, both specifically for PAUD 

teachers and for the institution as a whole. 

Data Validity and Trustworthiness, this study employs several data validity techniques, 

including triangulation, prolonged engagement (increased persistence), and member checking 

(Glowrey & Plowright, 2019). Triangulation in this study, triangulation is conducted by cross-

referencing and comparing results from interviews, observations, and documentation regarding 

the implementation of academic supervision and PAUD teacher performance (Wahyuningsih & 

Afandi, 2020). Prolonged Engagement, this technique is applied through the researcher’s 

consistent observation and detailed recording of every process occurring in the field. Member 

Checking, the final technique, member checking, is performed to re-confirm the data or 

information obtained with the respective informants (Denham et al., 2001). By applying these 

techniques, the data collected in this study are expected to be valid, reliable, and serve as a 

sound basis for drawing credible conclusions. 

 
Figure 1. Data Analysis Techniques 

 Based on Figure 1, the data analysis technique in this study utilizes the interactive 

analysis model proposed by Miles and Huberman (1994), which consists of three main 

components: data reduction, data display, and conclusion drawing/verification. These three 

processes occur simultaneously and are interconnected throughout the duration of the research 

activities. 

 

RESULTS AND DISCUSSION 
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This research, focused on academic supervision to enhance teacher performance in 

Playgroups (KB) in Aceh Tamiang Regency, examines three primary aspects: planning, 

implementation, and follow-up. Based on findings obtained through interviews, observations, 

and documentation, the following results describe the actual conditions in the field. Preliminary 

observations indicate that the academic supervision processes at KB Jie Win, KB Al-Mardiyah, 

and KB Peduli possess distinct characteristics tailored to the needs and conditions of each 

institution. 

Academic supervision planning at KB Al-Mardiyah has not yet functioned optimally due 

to the absence of written program documents and measurable goals. This condition stems from 

the principal's limited understanding of systematic supervision formats and procedures. 

Nevertheless, there is a collaborative effort between the principal and teachers. Coaching focus 

is directed toward essential aspects such as Daily Lesson Plans (RPPH), teaching strategies, 

and assessment; however, teachers still face technical obstacles in drafting these documents. 

While scheduling is arranged before the academic year begins, planning at this institution 

requires significant strengthening in formal documentation and clear goal formulation. 

In contrast, KB Jie Win demonstrates a more advanced awareness in designing academic 

supervision through a participatory and collaborative approach, even involving other 

educational units under the same foundation. Teachers are actively involved in program 

development, and supervision objectives are stated in written documents understood by all 

parties (Roberts, 2023). Although scheduling is flexible and supported by written evidence, the 

primary weakness lies in the lack of a systematic master planning document (such as an annual 

supervision program) and minimal involvement from the school committee. 

Meanwhile, planning at KB Peduli shows a high dependency on external collective 

activities, such as routine training under HIMPAUDI and working groups (PKG), rather than 

designing systematic internal programs (Lestari & Kartadinata, 2020). Consequently, no 

specific planning documents, instruments, or schedules were found for this unit. Informal 

discussions occur, but observations show that coaching has not yet addressed deep technical 

aspects. There is also a misalignment of information regarding scheduling between the 

principal and teachers, indicating a weak internal planning system. 

Comparative Analysis of Planning: Comparatively, KB Jie Win is the most advanced 

with participatory planning, while KB Al-Mardiyah is in the early stages of development, and 

KB Peduli remains basic and reactive to external programs. The common challenge is the 

transition from informal/oral supervision to a documented, measurable, and systematic 

planning system. 

 
Figure 1. Transforming Supervision Practices 

The implementation at KB Al-Mardiyah centers on direct classroom observation and 

dialogic feedback. Although efforts to document observations exist, they are hindered by the 

use of instruments that are non-specific to the playgroup level, instead referring to 
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Kindergarten (TK) standards (Pratami et al., 2024). While feedback is constructive, there is a 

need for standardized procedures. 

At KB Jie Win, implementation is more advanced, utilizing direct observation followed 

by reflective discussion sessions (Perren et al., 2019). The principal actively documents 

observations using checklists, photos, and learning videos, which serve as an empirical basis 

for evaluation. Teachers demonstrate a high willingness to perform, and feedback includes 

"modeling" (direct teaching demonstrations by the principal). Despite using independently 

developed observation sheets, KB Jie Win applies key elements of ideal supervision, such as 

two-way interaction and data utilization. 

In contrast, KB Peduli relies on direct observation but is weakest in formality and 

documentation. Feedback is provided orally as motivation and advice (Whitehead, 2024). The 

most significant weakness is the total absence of formal observation documents, indicating a 

lack of a performance tracking system. Supervision here remains largely informal and 

unstructured. 

Comparative Analysis of Implementation: All three institutions show commitment to 

direct observation but differ in systematization (Keary et al., 2025). KB Jie Win is the most 

advanced due to its documentation and modeling efforts. The general challenge includes a 

limited understanding of supervision (often viewed only as observation) and a lack of 

specialized training for principals. 

Follow-up at KB Al-Mardiyah involves routine joint reflection where improvement steps 

are agreed upon, focusing on the use of environment and technology (Solovova, 2019). 

However, documentation remains personal (the principal's private notes), and structured 

programs like coaching or mentoring are absent. 

The follow-up at KB Jie Win is the weakest and least systematic. Joint reflections are not 

formally conducted or documented. There is a discrepancy in focus: the principal prioritizes 

physical facilities, while teachers focus on pedagogical approaches (Page et al., 2022). 

Crucially, professional support in the form of coaching or mentoring is entirely non-existent. 

Similarly, at KB Peduli, follow-up is informal with a gap in perception between the 

principal and teachers. Improvement steps are not systematically arranged and consist mostly 

of oral motivation (Bagnall, 2025). Like the other institutions, further professional 

development through coaching or mentoring is absent due to limited conceptual understanding. 

Comparative Analysis of Follow-up: This phase is the weakest across all three 

institutions (Mikami & Lorenzi, 2011). The most critical universal failure is the absence of 

coaching and mentoring. None of the three principals implemented individual professional 

assistance, highlighting a large gap between the theoretical ideal of supervision and the reality 

of oral feedback without programmed follow-up. 

The novelty of this research lies in identifying the gap between academic supervision 

theory and field practice in playgroup services (Tunnicliffe & Kennedy, 2022). The findings 

confirm that supervision in these units is not yet fully aligned with ideal theoretical principles. 

Therefore, the primary novelty of this study is the assertion of the need for a documented, 

systematic, sustainable, and contextual academic supervision model (Boulton & Ackroyd, 

2012). This model should function not merely as an administrative activity but as an effective 

professional development tool. The renewal scheme of this research is illustrated as follows: 
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Figure 2. Academic Supervision Innovation Framework 

CONCLUSION 

The academic supervision framework at KB Al-Mardiyah, KB Jie Win, and KB Peduli is 

indirectly built upon three main pillars: planning, implementation, and follow-up. In the 

planning stage, coaching is specifically directed toward enhancing teacher competence in 

developing Daily Lesson Plans (RPPH), instructional strategies, and child development 

assessments. Implementation is carried out through classroom observation methods combined 

with reflective dialogues to trigger self-analysis. Meanwhile, the follow-up phase is realized 

through joint reflection activities and the provision of constructive guidance. 

However, academic supervision in these three playgroups does not yet function optimally 

or systematically. The process is hindered at every stage: planning is often misunderstood by 

teachers, implementation tends to be a mere formality lacking deep reflection, and follow-up is 

limited to oral guidance without sustained professional programs. Furthermore, there is a total 

absence of coaching and mentoring facilities for teachers. Consequently, ineffective academic 

supervision remains a primary barrier to enhancing the professionalism and performance of 

PAUD teachers in the studied region. While the mechanism is operational, optimizing its 

effectiveness requires strengthening the aspects of continuous monitoring and supportive 

coaching programs. 

 

AUTHOR CONTRIBUTIONS 

Author 1: Conceptualization; Project administration; Validation; Writing - review and editing. 

Author 2: Conceptualization; Data curation; In-vestigation. 

Author 3: Data curation; Investigation. 

 

CONFLICTS OF INTEREST 

The authors declare no conflict of interest. 

REFERENCES 

Andrews, N. C. Z., Hanish, L. D., Fabes, R. A., & Martin, C. L. (2014). With Whom and 

Where You Play: Preschoolers’ Social Context Predicts Peer Victimization. Social 

Development, 23(2), 357–375. Scopus. https://doi.org/10.1111/sode.12051 

https://doi.org/10.1111/sode.12051


World Psychology 

 

                                                           Page | 728  
 

Bagnall, N. (2025). Parent power: A dictionary guide to your child’s education and schooling. 

In Parent Power: A Dict. Guide to your Child’s Educ. And Sch. (p. 145). Taylor and 

Francis; Scopus. https://doi.org/10.4324/9781003640097 

Barblett, L., Barratt-Pugh, C., Knaus, M., & Cooper, T. (2020). Supporting Aboriginal 

families’ and children’s developing sense of belonging at KindiLink. Australasian 

Journal of Early Childhood, 45(4), 309–321. Scopus. 

https://doi.org/10.1177/1836939120966079 

Boulton, J., & Ackroyd, J. (2012). Pirates and other adventures: Role play in the early years 

drama activities for 3-7 year-olds. In Pirates and Other Adventures: Role Play in the 

Early Years Drama Activities for 3-7 year-olds (p. 102). Taylor and Francis; Scopus. 

https://doi.org/10.4324/9780203423202 

Boulton, J., & Ackroyd, J. (2013). The Teddy Bears’ picnic and other stories: Role play in the 

early years drama activities for 3-7 year-olds. In The Teddy Bears’ Picnic and Other 

Stories: Role Play in the Early Years Drama Activities for 3-7 year-olds (p. 87). Taylor 

and Francis; Scopus. https://doi.org/10.4324/9780203394724 

Brinkman, S. A., Hasan, A., Jung, H., Kinnell, A., Nakajima, N., & Pradhan, M. (2017). The 

role of preschool quality in promoting child development: Evidence from rural 

Indonesia*. European Early Childhood Education Research Journal, 25(4), 483–505. 

Scopus. https://doi.org/10.1080/1350293X.2017.1331062 

Delamain, C., & Spring, J. (2017). Speaking, listening & understanding: Games for young 

children. In Speaking, Listening and Underst.: Games for Young Children (p. 304). 

Taylor and Francis; Scopus. https://doi.org/10.4324/9781315171012 

Denham, S., Mason, T., Caverly, S., Schmidt, M., Hackney, R., Caswell, C., & DeMulder, E. 

(2001). Preschoolers at play: Co-socialisers of emotional and social competence. 

International Journal of Behavioral Development, 25(4), 290–301. Scopus. 

https://doi.org/10.1080/016502501143000067 

https://doi.org/10.4324/9781003640097
https://doi.org/10.1177/1836939120966079
https://doi.org/10.4324/9780203423202
https://doi.org/10.4324/9780203394724
https://doi.org/10.1080/1350293X.2017.1331062
https://doi.org/10.4324/9781315171012
https://doi.org/10.1080/016502501143000067


World Psychology 

 

                                                           Page | 729  
 

Fabrizi, S., & Tilman, A. (2024). Setting the Stage for Play: Exploring the Relationship 

Between Play Type and Positive Caregiving Strategies During Therapeutic Playgroup. 

American Journal of Occupational Therapy, 78(4). Scopus. 

https://doi.org/10.5014/ajot.2024.050590 

Fagot, B. I., & Kavanagh, K. (1990). The Prediction of Antisocial Behavior from Avoidant 

Attachment Classifications. Child Development, 61(3), 864–873. Scopus. 

https://doi.org/10.1111/j.1467-8624.1990.tb02828.x 

Fagot, B. I., & Leve, L. D. (1998). Teacher ratings of externalizing behavior at school entry for 

boys and girls: Similar early predictors and different correlates. Journal of Child 

Psychology and Psychiatry and Allied Disciplines, 39(4), 555–566. Scopus. 

https://doi.org/10.1017/S002196309800225X 

Fleer, M., Adams, M., & Gunstone, R. (2019). Transformative pedagogy: Dinka playgroups as 

spaces for cultural knowledge productions of Western science. Cultural Studies of 

Science Education, 14(4), 1045–1069. Scopus. https://doi.org/10.1007/s11422-018-

9908-7 

Foote, A., & Debrick, B. (2015). Six skills by age six: Launching early literacy at the library. 

In Six Skills by Age Six: Launching Early Lit. At the Library (p. 250). Bloomsbury 

Publishing Plc.; Scopus. https://www.scopus.com/inward/record.uri?eid=2-s2.0-

85199171827&partnerID=40&md5=2cb2e9899d3063054f02dcb5568eaf1a 

Glowrey, C., & Plowright, S. (2019). Reflecting on a nascent south gippsland birth-year 6 oral 

language partnership. In Educ. Res. And the Reg. Univ.: Agents of Reg.-Glob. 

Transform. (pp. 23–39). Springer Singapore; Scopus. https://doi.org/10.1007/978-981-

13-6378-8_2 

Griggs, M. S., & Mikami, A. Y. (2011). The role of maternal and child ADHD symptoms in 

shaping interpersonal relationships. Journal of Abnormal Child Psychology, 39(3), 

437–449. Scopus. https://doi.org/10.1007/s10802-010-9464-4 

https://doi.org/10.5014/ajot.2024.050590
https://doi.org/10.1111/j.1467-8624.1990.tb02828.x
https://doi.org/10.1017/S002196309800225X
https://doi.org/10.1007/s11422-018-9908-7
https://doi.org/10.1007/s11422-018-9908-7
https://doi.org/10.1007/978-981-13-6378-8_2
https://doi.org/10.1007/978-981-13-6378-8_2
https://doi.org/10.1007/s10802-010-9464-4


World Psychology 

 

                                                           Page | 730  
 

Hughett, K., Kohler, F. W., & Raschke, D. (2013). The Effects of a Buddy Skills Package on 

Preschool Children’s Social Interactions and Play. Topics in Early Childhood Special 

Education, 32(4), 246–254. Scopus. https://doi.org/10.1177/0271121411424927 

Karreman, A., de Haas, S., van Tuijl, C., van Aken, M. A. G., & Dekovič, M. (2010). Relations 

among temperament, parenting and problem behavior in young children. Infant 

Behavior and Development, 33(1), 39–49. Scopus. 

https://doi.org/10.1016/j.infbeh.2009.10.008 

Keary, A., Garvis, S., & Zheng, H. (2025). ONLINE EARLY CHILDHOOD EDUCATION 

AND CARE EXPERIENCES OF REFUGEE COMMUNITIES DURING COVID-19. 

In Digital Empowerment for Refugee and Migr. Learners: Appl. Strengths-Based 

Practice to Adult Education (pp. 115–131). Taylor and Francis; Scopus. 

https://doi.org/10.4324/9781003422891-10 

Lestari, M., & Kartadinata, S. (2020). Intervention for all: A strategy for creating inclusive 

culture in multicultural classes. International Journal of Scientific and Technology 

Research, 9(4), 2496–2500. Scopus. 

McFarland, L., Lord, A., Smith, M., & Downey, B. (2012). The role of community-based 

playgroups in building relationships between pre-service teachers, families and the 

community. Australian Journal of Early Childhood, 37(2), 34–41. Scopus. 

https://doi.org/10.1177/183693911203700206 

Mikami, A. Y., & Lorenzi, J. (2011). Gender and conduct problems predict peer functioning 

among children with attention-deficit/hyperactivity disorder. Journal of Clinical Child 

and Adolescent Psychology, 40(5), 777–786. Scopus. 

https://doi.org/10.1080/15374416.2011.597089 

Page, J., Murray, L., Niklas, F., Eadie, P., Cock, M. L., Scull, J., & Sparling, J. (2022). Parent 

Mastery of Conversational Reading at Playgroup in Two Remote Northern Territory 

https://doi.org/10.1177/0271121411424927
https://doi.org/10.1016/j.infbeh.2009.10.008
https://doi.org/10.4324/9781003422891-10
https://doi.org/10.1177/183693911203700206
https://doi.org/10.1080/15374416.2011.597089


World Psychology 

 

                                                           Page | 731  
 

Communities. Early Childhood Education Journal, 50(2), 233–247. Scopus. 

https://doi.org/10.1007/s10643-020-01148-z 

Perren, S., Sticca, F., Weiss-Hanselmann, B., & Burkhardt Bossi, C. (2019). Let us play 

together! Can play tutoring stimulate children’s social pretend play level? Journal of 

Early Childhood Research, 17(3), 205–219. Scopus. 

https://doi.org/10.1177/1476718X19849248 

Pratami, D., Akhmal, N. H., Maulana, M. I. I. M., & Syed Hassan, S. A. H. S. (2024). 

INTRODUCING PROJECT-BASED LEARNING STEPS TO THE PRESCHOOL 

TEACHERS IN BANDUNG, INDONESIA. Journal of Technology and Science 

Education, 14(3), 883–902. Scopus. https://doi.org/10.3926/jotse.2398 

Roberts, S. (2023). Hilde Jarecki, social pedagogy and the transformation of society through 

early years learning. In Innocence and Exp.: Child. And the Refugees from Nazism in 

Br. (pp. 213–231). Peter Lang AG; Scopus. 

https://www.scopus.com/inward/record.uri?eid=2-s2.0-

85183265188&partnerID=40&md5=fbe19953f450d454e51926f6eaeecc23 

Sheppard, C. S., Peairs, K. F., Prinstein, M. J., Putallaz, M., Kupersmidt, J. B., & Coie, J. D. 

(2022). The Importance of Context for Multi-informant Assessment of Peer 

Victimization. Merrill-Palmer Quarterly, 68(3), 241–265. Scopus. 

https://doi.org/10.1353/mpq.2022.0012 

Solovova, O. (2019). Opening up ideological spaces for multilingual literacies at the margins 

of the Portuguese education system? Ethnographic insights from a Russian 

complementary school. International Journal of the Sociology of Language, 2019(259), 

161–190. Scopus. https://doi.org/10.1515/ijsl-2019-2043 

Trump, L. (1990). The School Psychologist as Action Researcher: Fostering Developments in 

One Special School. School Psychology International, 11(3), 187–193. Scopus. 

https://doi.org/10.1177/0143034390113004 

https://doi.org/10.1007/s10643-020-01148-z
https://doi.org/10.1177/1476718X19849248
https://doi.org/10.3926/jotse.2398
https://doi.org/10.1353/mpq.2022.0012
https://doi.org/10.1515/ijsl-2019-2043
https://doi.org/10.1177/0143034390113004


World Psychology 

 

                                                           Page | 732  
 

Tunnicliffe, S. D., & Kennedy, T. J. (2022). Play and STEM Education in the Early Years: 

International Policies and Practices. In Play and STEM Education in the Early Years: 

International Policies and Practices (p. 343). Springer International Publishing; 

Scopus. https://doi.org/10.1007/978-3-030-99830-1 

Wahyuningsih, S., & Afandi, M. (2020). Promoting english among indonesian preschool 

learners through modification of nursery rhymes: Challenges and opportunities. 

International Journal of Scientific and Technology Research, 9(4), 764–768. Scopus. 

Whitehead, K. (2024). Minette Jee’s Working Life as a British Progressive Educator in the 

Mid-Twentieth Century. In Glob. Hist. Educ.: Vol. Part F3589 (pp. 235–258). Palgrave 

Macmillan; Scopus. https://doi.org/10.1007/978-3-031-70630-1_10 

Wolfendale, S. (1987). The evaluation and revision of the “All About Me” Preschool Parent-

Completed Scales. Early Child Development and Care, 29(4), 473–558. Scopus. 

https://doi.org/10.1080/0300443870290407 

Zajec, J., Videmšek, M., Štihec, J., Karpljuk, D., Tušak, M., & Meško, M. (2012). The lifestyle 

of pre-school teachers and their assistents as an element of subjective theories. 

Zdravstveno Varstvo, 51(2), 95–104. Scopus. https://doi.org/10.2478/v10152-012-0011-

2 

 

Copyright Holder : 

© Fitrie Rahmawaty et.al (2025). 

 

First Publication Right : 

© World Psychology 

 

This article is under: 

 

 

https://doi.org/10.1007/978-3-030-99830-1
https://doi.org/10.1007/978-3-031-70630-1_10
https://doi.org/10.1080/0300443870290407
https://doi.org/10.2478/v10152-012-0011-2
https://doi.org/10.2478/v10152-012-0011-2

