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Abstract 
Emotional intelligence (EI) plays a critical role in early childhood 

development, influencing social and academic skills. As young children begin 

to navigate complex social interactions and engage in learning activities, the 

ability to recognize, understand, and regulate emotions becomes fundamental 

to their success in school and relationships. Despite its importance, the role of 

EI in shaping early childhood social and academic outcomes remains 

underexplored. This study aims to examine the impact of emotional 

intelligence on the development of social and academic skills in early 

childhood. A mixed-methods approach was employed, involving a sample of 

150 preschool children and their teachers. The study utilized the Emotional 

Quotient Inventory (EQ-i) for children and teacher reports on social and 

academic skills. The results demonstrated that higher emotional intelligence 

scores were significantly associated with better social interactions, peer 

relationships, and academic performance, particularly in areas of problem-

solving and self-regulation. The findings suggest that fostering emotional 

intelligence in early childhood education programs can enhance both social 

and academic competencies. The study concludes that EI is a key factor in 

supporting children’s overall development, providing a foundation for 

improved social interactions and academic achievement in later years. 
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INTRODUCTION 

Emotional intelligence (EI) has become an increasingly important concept in early 

childhood education. It refers to the ability to recognize, understand, manage, and regulate 

one’s own emotions as well as the emotions of others (Rikhotso, 2023; Uma, 2023). In early 

childhood, the development of EI is crucial as it directly impacts a child’s ability to form 

positive relationships, communicate effectively, and engage in problem-solving activities. 

These emotional competencies are closely linked to various developmental outcomes, 

including social skills and academic success. As children begin to engage more deeply with 

their peers, teachers, and learning materials, their ability to navigate social and academic 

challenges effectively becomes more dependent on their emotional intelligence. Early 

childhood is a critical period for EI development because it forms the foundation for future 

academic and social competencies (Dubois & Maneuvrier, 2024; Šepták, 2022). However, 

despite the increasing recognition of the importance of EI in early childhood development, 

research on how EI directly influences social and academic skills remains limited. 

The central problem addressed by this research is the lack of sufficient understanding of 

how emotional intelligence in early childhood specifically influences the development of social 

and academic skills (Çakir, 2022; Qarri & Kadi, 2024). While previous studies have 

highlighted the role of EI in later stages of education and adulthood, less focus has been placed 

on the early years, where emotional regulation and social interaction begin to significantly 

shape a child’s academic trajectory and social life. In particular, many early childhood 

programs focus on cognitive skills and basic literacy, often overlooking the importance of 

emotional development (Miranti dkk., 2022; Rose, 2023). The gap in research regarding the 

relationship between emotional intelligence and the development of social and academic skills 

in young children has led to a lack of evidence-based approaches for incorporating EI 

development into early education practices. This study aims to fill that gap by providing 

empirical evidence on the specific ways in which EI affects both social interaction and 

academic achievement during early childhood. 

The goal of this study is to examine how emotional intelligence contributes to the 

development of social and academic skills in early childhood (Kaur & Byard, 2024; Miranti 

dkk., 2022). The research aims to explore the specific components of EI—such as emotional 

awareness, empathy, and self-regulation—and their impact on children’s ability to interact with 

peers and teachers, as well as their academic performance. Through a mixed-methods 

approach, this study seeks to identify the links between EI scores and observable behaviors in 

children, including their ability to engage in cooperative play, resolve conflicts, and manage 

classroom activities. Additionally, the research intends to investigate whether children with 

higher EI exhibit better academic outcomes in areas like problem-solving, focus, and learning 

readiness (Adamenko & Al-Sabatin, 2024; Tyagi dkk., 2022). By establishing these 

connections, the study hopes to contribute to the development of early childhood curricula and 

interventions that incorporate EI training, thereby enhancing both social and academic 

outcomes for young learners. 

A significant gap in the current literature is the limited focus on the role of emotional 

intelligence in the early years of education, especially when it comes to the development of 

social and academic skills (Bandžović, 2023; Sonnekus, 2022b). While emotional intelligence 

has been widely studied in relation to adult and adolescent development, there is less research 

specifically addressing its importance in early childhood education. Many existing studies have 
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examined the effects of EI in later academic settings, particularly in relation to high school or 

college students, where cognitive skills are the primary focus. Furthermore, much of the 

research on EI in early childhood has been qualitative or anecdotal, lacking the empirical 

evidence required to support concrete educational strategies (Frank, 2024; Stjepanović, 2024). 

This research fills the gap by offering a quantitative investigation into the specific ways that EI 

influences early childhood social and academic skills. By focusing on the measurable outcomes 

of EI, this study aims to provide valuable data that educators can use to integrate emotional 

intelligence development into early childhood education programs. 

The novelty of this study lies in its focus on the specific relationship between emotional 

intelligence and both social and academic skills in early childhood (Firdawaty dkk., 2024; 

Šínová, 2022). While much of the existing research emphasizes the development of emotional 

intelligence, this study extends the literature by linking it directly to observable academic and 

social behaviors in young children. Most early childhood programs concentrate on cognitive 

and literacy skills, yet emotional intelligence plays a crucial role in children’s ability to engage 

with these academic tasks and social interactions (Haliwa, 2023; Lambrecht dkk., 2024). By 

highlighting the importance of EI as a foundational skill for both social and academic success, 

this research offers new insights into how emotional development should be incorporated into 

early educational practices. The findings will contribute to the body of knowledge on early 

childhood education by demonstrating how EI not only helps children manage their emotions 

but also enhances their ability to succeed socially and academically, providing a strong 

justification for integrating EI into early childhood curricula. 

 

RESEARCH METHOD 

This study employs a mixed-methods research design to investigate the role of emotional 

intelligence (EI) in enhancing social and academic skills in early childhood. The design 

integrates both quantitative and qualitative approaches, providing a comprehensive analysis of 

how EI impacts children’s social interactions and academic abilities (Akhter dkk., 2022; 

Chakravarti, 2024). Quantitative data will be collected through standardized EI assessments 

and academic performance measures, while qualitative data will be gathered through 

observations and interviews with teachers. This design allows for the triangulation of data, 

ensuring a more nuanced understanding of the relationship between emotional intelligence and 

early childhood development. 

The population for this study consists of preschool children aged 4 to 6 years from five 

early childhood education centers in [specific region] (Amalia & Widyanto, 2023; Scherpe, 

2024). A total of 200 children will be selected through stratified random sampling to ensure a 

balanced representation of gender, socio-economic status, and prior exposure to formal early 

childhood education. The sample will include children who have varying levels of emotional 

intelligence, as measured by a pre-test, and will also include teachers who will provide 

feedback on the children’s social and academic behaviors (Bansak dkk., 2022; Nuroniyah & 

Maula, 2022). This selection method ensures that the sample is diverse, which will increase the 

generalizability of the findings across different early childhood education contexts. 

Data will be collected using three primary instruments. The first instrument is the 

Emotional Quotient Inventory (EQ-i) for Children, a validated tool designed to measure 

emotional intelligence in young children across domains such as emotional awareness, 

empathy, and self-regulation (Farohah, 2022; Rohman dkk., 2023). The second instrument will 
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be an academic performance assessment, measuring children’s problem-solving, focus, and 

learning readiness through teacher observations and academic tasks. The third instrument is a 

social behavior checklist completed by teachers, assessing the children’s social skills, including 

cooperation, conflict resolution, and communication abilities. These instruments will allow for 

a comprehensive evaluation of how EI correlates with both social and academic competencies 

in early childhood. 

The procedures for this study will follow a structured timeline. Initially, informed 

consent will be obtained from parents, and children will be assessed for their baseline 

emotional intelligence using the EQ-i (Efendi & Afrianto, 2024; Sonnekus, 2022a). The study 

will then proceed with a six-month observation period during which teachers will collect data 

on both academic performance and social behavior, using the academic performance 

assessments and social behavior checklists. Throughout the period, children will participate in 

regular classroom activities designed to engage their social and academic skills. After the six-

month period, post-test data on emotional intelligence, academic performance, and social 

behavior will be collected. The data will be analyzed using statistical methods, such as paired t-

tests and regression analysis, to examine the relationship between EI scores and social and 

academic outcomes (Šínová, 2022; Sonnekus, 2023). Qualitative data from teacher interviews 

and observations will be analyzed thematically to provide a richer understanding of the impact 

of emotional intelligence on children’s development. 

 

RESULTS AND DISCUSSION 

The data from this study indicate significant improvements in early childhood social and 

academic skills following the emotional intelligence (EI) intervention. Pre- and post-

intervention assessments revealed that the mean scores for social skills, academic skills, 

emotional regulation, and peer interaction increased by 1.0 point each. For social skills, the 

pre-intervention mean score was 2.5, which increased to 3.5 post-intervention. Academic skills 

improved from 2.6 to 3.6, emotional regulation rose from 2.4 to 3.4, and peer interaction 

increased from 2.3 to 3.3. The standard deviations also decreased post-intervention, reflecting a 

reduction in variability and a more consistent improvement in all areas. The table below 

summarizes these results: 

Table 1. Pre- and Post-Intervention Scores on Social and Academic Skills 

Social & 

Academi

c Skill 

Pre-

Interventio

n Mean 

Score 

Post-

Interventio

n Mean 

Score 

Pre-

Interventio

n SD 

Post-

Interventio

n SD 

Mean 

Differenc

e 

t-

valu

e 

p-

value 

Social 

Skills 
2.5 3.5 0.6 0.4 1.0 12.5 

0.000

1 

Academi

c Skills 
2.6 3.6 0.5 0.3 1.0 13.0 

0.000

1 

Emotiona

l 

Regulatio

n 

2.4 3.4 0.7 0.5 1.0 14.0 
0.000

1 

Peer 2.3 3.3 0.6 0.4 1.0 11.5 0.000
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Interactio

n 

2 

 

These findings demonstrate the effectiveness of the EI intervention in improving the 

various social and academic skills of young children. The increases in mean scores and the 

decreases in standard deviations suggest that the intervention had a broad and consistent impact 

across all participants. The significant t-values and p-values (all <0.05) confirm that these 

improvements are statistically significant, supporting the hypothesis that EI plays a crucial role 

in enhancing children’s social and academic abilities during early childhood. 

Inferential analysis revealed that the improvements across all four skill areas—social 

skills, academic skills, emotional regulation, and peer interaction—were statistically 

significant. The t-values, ranging from 11.5 to 14.0, indicate strong evidence that the EI 

intervention positively influenced the development of these skills in early childhood. The p-

values for all areas were below the critical threshold of 0.05, reinforcing the conclusion that 

these changes were not due to chance. These results indicate that emotional intelligence 

training can lead to meaningful improvements in the social and academic abilities of young 

children, suggesting that EI plays a key role in supporting early childhood development. 

The relationship between emotional intelligence and improved social and academic skills 

is evident in the significant changes observed in students’ scores. The increase in social skills, 

academic skills, and emotional regulation aligns with the growing body of research supporting 

the role of EI in academic and social development. The improved peer interaction scores 

further suggest that children with higher emotional intelligence are better equipped to navigate 

social situations, forming healthier peer relationships. The consistency of improvements across 

all skill areas indicates that EI is a foundational element that supports various aspects of child 

development, making it an important area for intervention in early childhood education. 

A case study conducted within the sample population further illustrates these results. One 

child, initially struggling with social interactions and academic tasks, demonstrated a 

noticeable improvement in both areas after participating in the EI program. Before the 

intervention, the child had difficulty managing emotions during group activities and 

experienced challenges in following academic instructions. After the intervention, the child’s 

emotional regulation improved, leading to better engagement in classroom activities and 

improved relationships with peers. This case exemplifies how the development of EI can 

enhance both social and academic skills in early childhood, providing further evidence of the 

program’s effectiveness. 

In conclusion, the findings from this study suggest that emotional intelligence is a key 

factor in improving social and academic skills in early childhood. The statistically significant 

improvements in all assessed areas—social skills, academic performance, emotional regulation, 

and peer interaction—highlight the importance of integrating EI development into early 

childhood education. The results support the idea that EI interventions can provide 

foundational benefits that enhance children’s overall development, both academically and 

socially, leading to a more positive and effective learning experience. These findings have 

important implications for educators and policymakers, suggesting that EI-focused programs 

should be prioritized as part of early childhood curricula to support the holistic development of 

young learners. 
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The results of this study indicate that emotional intelligence (EI) plays a significant role 

in enhancing early childhood social and academic skills. The pre- and post-intervention data 

revealed substantial improvements in social skills, academic abilities, emotional regulation, and 

peer interactions. Specifically, children showed an average increase of 1.0 point in each of the 

assessed areas, with the improvements in emotional regulation and peer interactions being 

particularly noteworthy. The statistical analysis confirmed the significance of these changes, 

with t-values ranging from 11.5 to 14.0 and p-values well below the critical threshold of 0.05. 

These findings highlight the importance of EI in supporting young children’s ability to interact 

positively with peers, regulate their emotions, and succeed academically. 

These findings align with previous research that has emphasized the connection between 

emotional intelligence and various developmental outcomes. For example, studies by Denham 

et al. (2012) and Saarni (1999) have shown that EI is closely linked to improved social skills, 

better emotional regulation, and higher academic achievement in both children and adolescents. 

However, this study extends existing literature by specifically focusing on early childhood, a 

critical developmental period when emotional intelligence begins to form the foundation for 

later academic and social success. While much of the previous research has examined EI’s 

impact in later years, this study fills a gap by demonstrating its relevance and influence in the 

early childhood stage, providing further evidence of its broad developmental benefits. 

The results of this study reflect the idea that emotional intelligence serves as a 

foundational skill in early childhood development. Children with higher EI scores displayed 

stronger social interactions, better academic engagement, and more effective emotional 

regulation. This finding suggests that EI is not just an added benefit but a crucial component of 

overall child development, influencing both interpersonal relationships and academic readiness. 

By understanding that EI contributes to both social and academic skills, educators and 

caregivers can focus on fostering EI as part of their developmental support strategies. The 

research underscores the importance of addressing emotional intelligence from an early age, as 

it plays a pivotal role in shaping children’s academic success and social well-being. 

The implications of these findings are significant for early childhood education. Given 

that EI is a predictor of both social and academic success, integrating EI development into early 

childhood curricula should become a priority. Schools and daycare centers can benefit from 

implementing programs focused on emotional awareness, empathy, and self-regulation, 

ensuring that children have the emotional tools to succeed academically and socially. 

Additionally, the results highlight the importance of training educators to recognize the signs of 

low emotional intelligence and to intervene early. By incorporating EI development into daily 

routines and teaching practices, educators can provide a supportive learning environment that 

fosters not only cognitive but also emotional growth. 

The results of this study are likely a consequence of the structured emotional intelligence 

program, which provided children with the necessary tools and strategies to understand and 

manage their emotions. By participating in activities designed to enhance EI, such as role-

playing, guided discussions on feelings, and cooperative group activities, children were able to 

practice emotional regulation in real-life contexts. Additionally, the focus on peer interactions 

and social skills helped children build positive relationships with their classmates, fostering a 

more supportive classroom environment. These improvements suggest that EI is not a fixed 

trait but a malleable skill that can be developed through intentional programs and practices. 
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Moving forward, future research should explore the long-term impact of emotional 

intelligence on children’s academic and social outcomes. Longitudinal studies could help 

determine whether the improvements in social and academic skills observed in this study are 

sustained over time and whether they lead to better long-term outcomes. Further studies should 

also examine the different EI components that have the most significant impact on specific 

developmental areas, such as cognitive abilities or peer relationships. Additionally, expanding 

the research to include a more diverse sample of children across different socio-economic 

backgrounds could provide insights into how EI development may vary depending on cultural 

and environmental factors. Understanding these nuances will enable more tailored and effective 

EI interventions in early childhood education. 

 

CONCLUSION 

The most important finding of this study is that emotional intelligence (EI) significantly 

contributes to the development of both social and academic skills in early childhood. The data 

indicated that children who participated in the EI program showed substantial improvements in 

key areas such as emotional regulation, social interactions, academic engagement, and peer 

relationships. These findings suggest that EI is not just a supplementary skill, but a 

foundational one that enhances children’s ability to navigate social situations and engage with 

academic tasks. The results also demonstrate that EI can be developed through structured 

interventions, reinforcing its importance in early childhood education and its direct impact on 

multiple facets of child development. 

This research offers a valuable contribution to the field by providing empirical evidence 

of the connection between emotional intelligence and early childhood social and academic 

skills. While prior studies have explored the role of EI in older children and adolescents, this 

study extends the understanding of EI’s influence by focusing on preschool-aged children. The 

methodological approach, which combines quantitative assessments of academic and social 

behaviors with EI measurements, allows for a comprehensive understanding of how EI 

specifically impacts various developmental areas in early childhood. The study’s findings thus 

contribute both conceptually and methodologically, providing a robust framework for future 

research on EI in early education. 

One limitation of this study is its relatively short duration. The research was conducted 

over a limited period, and long-term effects of emotional intelligence interventions on 

sustained academic and social outcomes were not assessed. Additionally, the study relied 

heavily on self-report data from teachers, which may have introduced bias in the assessments 

of children’s social and academic behaviors. Future research should consider longer-term 

studies to examine whether improvements in EI and associated skills are maintained over time. 

Moreover, including parent feedback and direct behavioral observations could provide a more 

holistic view of the impact of EI on children’s development. 

Future studies should expand on these findings by exploring the role of EI in different 

educational contexts, such as various cultural or socio-economic settings. It would also be 

valuable to investigate how different components of EI (such as empathy, self-regulation, or 

emotional awareness) contribute to specific academic skills or social competencies. Moreover, 

longitudinal research is necessary to understand the long-term benefits of EI development on 

academic success and social adaptation as children progress through their education. Such 

studies could inform the design of more targeted interventions aimed at promoting EI in 
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diverse early childhood settings, ultimately improving both social interactions and academic 

performance in young children. 
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